NOTE: Download the order of business and open in Adobe. The keyboard shortcut to open/close the navigation
pane is F4. Click on the paperclip symbol to view all attachments in this document.

|| COASTAL CAROLINA

S TY

Faculty Senate

March 6, 2019
Order of Business
4:30 p.m. in WALL 309
www.coastal.edu/facultysenate

I.  CALL TO ORDER - Renée Smith, Chair

II.  ROLL CALL - Kyle Holody, Secretary

I1l.  APPROVAL OF MINUTES - February 6, 2019

IV. CONSENT AGENDA - attached

V. PRESIDENT, PROVOST, AND OTHER ADMINISTRATIVE REPORTS

VI. EXECUTIVE COMMITTEE REPORT

A. Administrative Action 11 & 12 were generated and approved from the February 6,
2019 meeting. Refer to the February 6, 2019 Faculty Senate Order of Business and
Consent Agenda for complete details.

AA-11: Approval of all items from the February 6, 2019 Consent Agenda.
AA-12: Approval of the motion to modify “Instructor” title in the Faculty Manual.

B. A Statement of Correction was generated on Graduate Studies Administrative
Action # GC-74-FA18
mf ",

Statement of
Correction

C. Results of the Student Evaluation of Teaching Instrument (SETI) Feedback

8
L FuF |
.c"l' y

SETI Feedback 19SP
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VIl. COMMITTEE REPORTS

A. Dr. Amy Tully, ad hoc Non-Tenure Track Faculty Committee
[ For [

NTT Committee
Report

B. Dr. Becky Childs, ad hoc Administrator Evaluations Committee
VIIl. OLD BUSINESS
IX. NEW BUSINESS
A. Faculty Executive Committee (moved and seconded in committee)

1. Motion: Proposal to create a new standing committee: Non-Tenure Track Faculty

[ ror B8
I
"l

Motion to create
NTT Comm

2. Motion: Motion to adopt the new Student Evaluation of Teaching Instrument

(SETI)
-

Motion to adopt
new SETI

B. Distance Learning Committee (moved and seconded in committee)

1. Motion: Proposal to edit ACAD-SENA 128 — Distance Learning
[ For [ I

Motion to edit ACAD-SENA 128
ACAD-SENA 128 changes

C. Faculty Manual Committee (moved and seconded in committee)

1. Motion: Proposal to edit the titles “teaching lecturers” and “senior teaching

lecturers”
[ For 8

Motion to edit
"teaching lecturer”
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3. Motion: Proposal to modify the faculty manual section on Membership of

Student Conduct Board
[ For 8

Motion to edit SCB
Membership

X.  QUASI COMMITTEE OF THE WHOLE
XI. OTHER
XIl. ANNOUNCEMENTS
1. Administrator evaluations will be conducted in April.
2. Dr. Arlise McKinney, Associate Professor of Management and Decision Sciences,
\g(l)lllj rfgirl\.le as the Faculty Senate appointee to the Access, Inclusion and Diversity

XI1l. GOOD OF THE ORDER

XIV. ADJOURNMENT
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Policy Number: ACAD-SENA 128 Policy Approved: August 2014

Policies Superseded: 133; ACAD-133 Review/revision(s): November 2014

Policy Management Area: Faculty Senate

SUMMARY:

To ensure the highest quality of online and hybrid online instruction at Coastal Carolina
University, this policy document articulates specific expectations intended to maximize
the academic performance of distance learning students.

POLICY:
. DEFINITION

Distance education, distance learning, —and-online learning, and hybrid online
learning refer to a formal educational process in which the majority of course
interaction occurs when students and instructors are not in the same place. Instruction
integrates online technologies and teaching strategies, and it may be synchronous or
asynchronous.

Il. CURRICULUM POLICIES

A. Distance learning instructors are responsible for the integrity of all content used
in distance learning course materials, including accuracy, currency, and
compliance with copyright laws and related university policies.

B. The development of new distance learning courses and/or programs must follow
the same procedures of academic review as those offered traditionally on-site.

C. Course sections offered via distance learning must have identical course catalog
descriptions and student learning outcomes as sections taught traditionally on-
site.

D. Distance learning courses should identify expectations of student time
commitment up front and across the format (ex.: 100% online; 80% online &
20% face-to-face for hybrid online) necessary to complete course requirements
successfully.






E. For reporting purposes, an absence in a distance learning course is operationally
defined as a missed online submission deadline—such as a quiz, assignment, or
discussion post.





Distance learning courses must require an initial online submission within the session
drop/add period. Students who do not submit may be dropped from the roster.

Academic units are responsible for developing distance learning enrollment cap policies
consistent with best practices in their disciplines, in conjunction with recommendations
from COOL.

Distance learning programs and courses must be clearly identified as such in the university
course catalog, as well as in all marketing materials, including websites.

Distance learners must be informed of any site-based experiences required in a distance
learning program or course prior to enrollment. Any distance learning course requiring
on-site meetings shall be designated as “hybrid”, provided these courses have calculated
seat time of 50-99% out of the classroom/online. -

Distance learning courses in the online format (100% online; no on-site required
meetings) must utilize D(x) section prefixes in all registration systems.

Distance learning courses and programs must align to the University mission and undergo
systematic evaluation for continuous improvement in the same manner as traditional
format classes.

INSTRUCTOR POLICIES

A

Eligibility to teach distance learning courses is determined by the academic unit
(Department chair or equivalent) where the course is housed.

Criteria for eligibility to teach distance learning courses may include prior teaching
experience, a COOL Grant course development/enhancement program, and/—or
completion of the-a Distance Learning training sequence offered by COOL & CeTEAL.

Instructors may be eligible for remuneration and/or load reduction for the development of
new distance learning courses in cases of significant institutional need, such as new
academic programs. Such remuneration does not preclude ownership of the course
content, unless otherwise stated in contractual arrangements.

. Instructors teaching distance learning courses will be evaluated by students using

instruments that include items relevant to the distance learning modality.

INTELLECTUAL PROPERTY POLICIES

A. Distance learning instructors hold intellectual property rights on all materials
that they create, unless otherwise contracted by the university. These rights are






not mitigated by participation in COOL Grant programs.

B. The university will claim ownership of intellectual property created by distance
learning faculty in certain cases, as identified in the Intellectual Property policy
(ACAD-RSCH 106).




http://www.coastal.edu/policies/pdf/acad-302grantsintellectualproperty.pdf



VI.

ACADEMIC INTEGRITY POLICY

To authenticate student identities and maintain academic confidentiality, distance learning
course materials, communications and assessments should be delivered within the
University-supported online learning management systems that use a secure login and

passcode._Faculty are strongly encouraged to employ additional technological tools to
ensure the academic integrity of course assignments and examinations.

COURSE QUALITY ASSURANCE POLICY

In addition to requirements delineated in the CCU Faculty Manual, academic units are
responsible for compliance with the following university quality assurance standards for

distance learning courses.{See-Appendix-orthe-complete-tnventery):

A

COURSE OVERVIEW - There is an obvious starting point to explain the structure,
syllabus, and technology for the course, as well as how to communicate with the
instructor.

LEARNING OUTCOMES - Student learning outcomes are clearly described, aligned
to overall course objectives, and measurable.

LEARNER SUPPORT - Academic and technology support services and processes are
clearly described for distance learners.

INSTITUTIONAL POLICIES - Attendance, participation and academic integrity
policies are clearly described and include a statement-of-expectations—forlist of all

required synchronous and/or site-based experiences.

ASSESSMENT - Course grading policies and assessment criteria are stated clearly.
Assessments measure student learning outcomes__and student identity and
authentication is assessed using appropriate tools.

COURSE STRUCTURE - Course structure is logically organized and easily navigated
with consistent visual, typographic and semantic designs.

LEARNER INTERACTION - Learners are expected to interact with the instructor, the
content and other learners. Communication and interaction policies are clearly
described for online discussion, assignment submission, and instructor feedback.





H. INSTRUCTIONAL MATERIALS - Instructional materials and assignments are
current, relevant to course objectives, logically segmented, copyright compliant, and
promote learning engagement.





VII.

VIIL.

ACCESSIBILITY - The course demonstrates a commitment to accommodate all
students through the use of accessible technologies and materials. The course content
and tools employed seek to actively comply with federal accessibility requirements
(W3C-WCAG AA Standards) and best practices, Accessibility policies are clearly
stated.

CONTINUOUS IMPROVEMENT - The course demonstrates a commitment to
continuous quality improvement through systematic evaluation.

STUDENT & FACULTY SUPPORT POLICIES

A

Distance learning students have access to adequate advising services to ensure
successful academic progress.

Distance Ikearning students have access to adequate technology support services
managed by ITS and available at http://www.coastal.edu/scs.

Distance Learning students have access to adequate library resources and instruction
available at http://www.coastal.edu/library/dl.

Distance Learning students who meet the university immunization requirements are
eligible for on-site access to health and counseling services described at
http://www.coastal.edu/health and http://www.coastal.edu/counseling. Distance
learning students are also eligible to purchase school-sponsored health insurance plans.

Faculty development in distance learning teaching strategies and technology tools will
be continually offered to ensure best practices. Instructors are encouraged to work with
COOL and CeTEAL when developing their online and hybrid online courses.

GOVERNANCE

A standing distance learning committee with a representative from each academic college,
COOL, CeTEAL, Library Services, and ITS will continually review distance learning
resources and policies to provide feedback to the administration.

FACILITIES AND FINANCES

A

Coastal-Carelina Coastal Carolina University commits to appropriate finances for the
development, implementation, management, maintenance, and marketing of distance
learning programming and related resources. Part of its funding strategy to —support



http://www.coastal.edu/scs

http://www.coastal.edu/library/dl

http://www.coastal.edu/health

http://www.coastal.edu/counseling

http://www.coastal.edu/counseling








distance learning will include a distance learning fee added to all D(x) (fully online)
designated courses.

B. Distance learning facility design and management are collaborative processes that
require mutual consultation between COOL, ITS, and respective academic units.






Appendix |
Quality Assurance Inventory for online course development

1. COURSE OVERVIEW - There is an obvious starting point to explain the structure, syllabus,
and technology for the course, as well as how to communicate with the instructor.

“Start Here” Folder or “Getting Started” or other clear starting point

Welcome letter or multimedia instructor introduction

Instructor contact information, instructor availability, and course communication policy
Text or multimedia *“course tour” or introduction

Complete printable course syllabus available for download and/or online viewing
Course outline/schedule with deadlines and important dates readily accessible

Online decorum or netiquette expectations are clearly described.

Instructor provides an opportunity for students to familiarize themselves with the
course structure, content and technology.

Iy Wy Ny Iy By Ny

2. LEARNING OUTCOMES - Student learning outcomes are clearly described, aligned
to overall course objectives and measurable.

Q Syllabus contains course objectives and student learning outcomes (required by
CCU Faculty Manual) which can be easily located.

Q Student learning outcomes are listed for each course unit/module/chapter and are
relevant and measurable.

Q Performance expectations for learning outcomes are clearly stated.

3. LEARNER SUPPORT - Academic and technology support services and processes
are clearly described for distance learners.

Q Information for academic support services and processes (Learning Assistance
Centers, Counseling Services, etc) are clearly identified.

Q Information for technology support is easily located (Student Computing Services).

Q Information for other student services is provided.

4. INSTITUTIONAL POLICIES - Attendance, participation, and academic integrity policies
are clearly described and include a statement of expectations for all required synchronous
and/or site-based experiences.

Q Attendance policy (required by CCU Faculty Manual) is listed.

Q Course participation requirements are clearly described.

Q All required synchronous and/or site-based sessions are clearly listed.
O Academic Integrity Policy and/or a Statement of Community Standards





5. ASSESSMENT - Course grading policies and assessment criteria are stated clearly.
Assessments measure student learning outcomes.

L Varied assessment activities are clearly described and align to student learning outcomes.

Q Grading policy is included in the syllabus (per CCU Faculty Manual).

O Performance expectations are clearly described through rubrics, checklists, guidelines or
other heuristic documents.

O Policy and procedures for student feedback and turnaround time are clearly described.

6. COURSE STRUCTURE - Course structure is logically organized and easily navigated with
consistent visual, typographic and semantic designs.

O An obvious navigation schema organizes course materials by theme, timeline or purpose.
Q Course minimum technology requirements and prerequisite skills are clearly stated.

O Course navigation and technology support student learning outcomes.

Q Course materials compatible for access by multiple devices.

O Any specialized course technologies are clearly described.

7. LEARNER INTERACTION - Learners are expected to interact with the instructor, the
content and other learners. Communication and interaction policies are clearly described for
online discussion, assignment submission and instructor feedback.

Q Instructor provides opportunities for students to introduce themselves.

Q Instructor provides opportunities for students to ask questions.

Q Interaction opportunities are varied and align to student learning outcomes.
O Interaction opportunities support assessments and performance expectations.

8. INSTRUCTIONAL MATERIALS - Instructional materials and assignments are current,
relevant to course objectives, logically segmented, copyright compliant, and promote learning
engagement.

Q Instructional materials are current and relevant to course objectives and student learning
outcomes.

Q Instructional materials are logically sequenced and clearly related to learning activities
aligned to student learning outcomes.

Q Instructional materials are copyright compliant and include appropriate citations.

9. ACCESSIBILITY - The course demonstrates a commitment to accommodate all students
through the use of accessible technologies. Accessibility policies are clearly stated.

O University accessibility policies are clearly identified, including contact information.
 Course demonstrates best practices in universal design for students who require
accommodations or adaptations.










10. CONTINUOUS IMPROVEMENT - The course demonstrates a commitment to continuous
quality improvement through systematic evaluation.

Q Course is evaluated and updated based on department/unit guidelines or procedures.
Q Course is evaluated and updated based on instructor and student feedback.
 Course is updated to ensure currency and accuracy each time it is taught.
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Faculty Senate Motion Submission Form

Complete this form for all proposals to be considered by the Faculty Senate and send to the
Faculty Senate Chair (senchair@coastal.edu) and Recorder (srecord@coastal.edu). The meetings
and proposal submission deadline dates may be found on the Faculty Senate website at:
www.coastal.edu/facultysenate.

Meeting date:

March 6, 2019

A brief title/summary/name of the motion:
Motion to Approve Changes to ACAD-SENA 128 Distance Learning

Name of the individual, committee, office or department submitting the motion:

Jen Boyle, chair of the Distance Learning Committee (moved and seconded in
committee)

Existing policy, practice(s) or procedure(s) relevant to the motion (if applicable):

Proposed new or change(s) to existing policy, practice(s) or procedure(s):
see attached

Justification for the proposed action(s):
Edits reflect new hybrid designation, accessibility, and other changes.

Faculty Senate Motion Submission Form Page 1 of 1
Revised March 2016
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February 6, 2019
Meeting Minutes
www.coastal.edu/facultysenate

Note: The remarks of the senators and others are summarized and not verbatim. The recording
of this meeting is available in the Faculty Senate Recorder’s office.

PRESENT: Subhajit Chakraborty, Mitchell Church, Jessica Doll, Arlise McKinney, Nicholas
Rhew, James Davis, Sandra Nelson, Lindsey Pritchard, Ellen Arnold, Elizabeth Baltes, Aneilya
Barnes, Adam Chamberlain, Susan Bergeron, Jeffry Halverson, Kyle Holody, Richard Johnson,
Drew Kurlowski, John Navin, Kate Oestreich, Gillian Richards-Greaves, Kimberly Schumacher,
Christian Smith, Renee Smith, Todd Wren, Min Ye, Brian Bunton, Gibson Darden, Mark Diehl,
Diane Fribance, Clint Fuchs, Roi Gurka, Erin Hackett, Keshav Jagannathan, Kelly Johnson, ,
Susan Montenery, Michael Murphy, Zhixiong Shen, Doug Van Hoewyk, Bryan Wakefield,
Daniel Williams, Tally Wright, Matthew Wilkinson, Andrew Busch, Ina Seethaler, Allison Faix,
James Solazzo

SUBSTITUTIONS: Lee Shinaberger for Vicki King-Skinner, Austin Hitt for Suzanne Horn,
Tiffany Hollis for Cheryl Morgan, Mark Bly for Debendra Banjade, Fredanna McGough for
Wanda Dooley, Andrew Terranova for Kerry Schwanz, Steve Bleicher for Jim Arendt, Katherine
Collins for Scott Bacon

ABSENT: Richard Martin, Andy Weinbach, Alejandro Munoz-Garces, Benajmin Sota, Logan
Woodle, Sara Brallier

APPROVAL OF MINUTES: Approval of the December 5, 2018 minutes were moved by
Aneilya Barnes and seconded by Keshav Jagannathan. The minutes passed (49 in favor, 0 not
in favor, 0 abstain).

CONSENT AGENDA:

« Master of Arts in Applied Politics (Form D — ID# 41) was removed from the
Consent Agenda and placed into New Business for discussion.

All remaining items from the February 6, 2019 Consent Agenda passed.

Faculty Senate Meeting Minutes February 6, 2019 Page 1 of 3
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PRESIDENT, PROVOST AND OTHER ADMINISTRATIVE REPORTS:
Provost Byington:

« Currently, Coastal has a 93% registration eligibility from Fall 2018 to Spring 2019. This
number is the same as last year.

« There is very little growth in undergraduate spring enrollment. Coastal is only up 0.05%
from last year.

EXECUTIVE COMMITTEE REPORT:
Renee Smith, Chair, reported the following:

« Approval of administrative action 10 from the December 5, 2018 meeting.

COMMITTEE REPORTS:
Dr. Louis Keiner and Dr. Erica Small, S.E.T. pilot results
« Dr. Kiener and Dr. Small spoke on the Student Evaluation of Teaching (S.E.T.) pilot

results. To view Dr. Keiner and Dr. Small’s full report, please view the below
presentation.

=
S.E.T. Pilc;;c.ResuIts
OLD BUSINESS: None.
NEW BUSINESS:
A. Faculty Senator Brian Bunton and seconded by Faculty Senator Kyle Holody

1. Motion to modify “Instructor” title in the Faculty Manual. The motion passed (42 in
favor, 5 not in favor, 0 abstain).

B. Graduate Council (moved and seconded in committee)

1. Minor editorial changes were applied to the Master of Arts in Applied Politics
proposal (Form D — ID# 41). The proposal passed (42 in favor, 2 not in favor, 0

abstain).
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ma-
¥

MA Applied Politics

QUASI COMMITTEE OF THE WHOLE: None.
ANNOUNCEMENTS:

. The Office of Diversity and Inclusion needs to appoint a member of Faculty Senate to the
newly developed Access, Inclusion and Diversity Council (AIDC).

« The ad hoc non-tenure track faculty committee will meet in March. A survey will be going
out next week.

« The ad hoc faculty/staff clubhouse committee will be meeting soon to discuss social hours
and a location.

« The American Association of University Professors (AAUP) will be holding a lunch this
Friday at 11:30 at Hicks Dining Hall.

« AAUP will also be having a bowling social at 810 Bowling on Wednesday, February 13 at
5:00 PM.

With no further business, the meeting adjourned at 5:57 p.m.

Respectfully submitted,
Lydia Deeck, Faculty Senate Recorder

Approved by Renee Smith, Faculty Senate Chair

Faculty Senate Meeting Minutes February 6, 2019 Page 3 of 3







1. Department of Politics

a. Master of Arts in Applied Politics (Form D — ID# 41)

The M.A. in Applied Politics degree provides each student with a set of four core courses
that are applicable to those who want to work in government or advocacy. In these
classes students learn what it means to work in the political world, how to design research
properly using qualitative or quantitative methodology, and what it means to ethically
serve the public. Following this, students choose an advocacy or governing track where
they have a considerable number of courses to specialize their writing, communication,
and research skills towards working for governmental and non-governmental
organizations. Furthermore, there is a set of courses that can apply to either track, which
provide student’s opportunities from both tracks to interact and learn about the concepts
together. Finally, students will choose either an internship or thesis to complete
depending upon their individual needs and stage of career. The thesis and internship have
students apply the skills they have honed in coursework to real world political
organizations and policy problems.

Program Objectives

1. Demonstrate mastery over key concepts of applied politics through advocacy or
governance.

2. Enhance the ability of student’s abiity to complete quantitative or qualitative
research for advocacy groups or the government.

3. Provide students with experiential learning opportunities that allow them to apply
theories of advocacy and governance to real-world political situations.

4. Advance student’s mastery of oral and written communication skills.

5. Fhepropoesedprogram-will eEngage students in the design of strategic approaches to
a wide range of political challenges.

6. Demonstrate an understanding of political ethics and challenge students to apply
these principles in their research and profession.

7. Prepare students for professional work in organizations that work closely with the
government or with the government itself.

Graduate Applications

Applications for graduate study should be directed to the Office of Graduate Studies at
Coastal Carolina University.

Admission Requirements

For admission to the Graduate Program, the applicant must meet or exceed the following
criteria:

1. Completion of an application form and payment of the application fee.







w N

Submission of an official undergraduate transcript from each post-secondary school
or college previously attended, including any graduate study previously undertaken.
Evidence of having received a baccalaureate degree from a regionally accredited
institution in this country or its equivalent at a foreign institution based on a four-year
degree.

Two letters of recommendation from persons who are familiar with the applicant’s
academic ability and potential for successful completion of Masters studies.

A personal statement of no more than 500-words demonstrating the applicant’s
interest and compatibility with the program, understanding of the field, and future
career goals.

Graduate Record Exam (GRE) scores that indicate potential for success in the
program.

Admission decisions are made when all evidence of the applicant’s ability to succeed
in graduate studies has been submitted.

Degree Requirements

The Master of Arts in Applied Politics requires:

Successful completion of an approved program of study with a minimum of 36
graduate hours;

A minimum grade point average of 3.0 (B) on all course work;

Completion of Master’s Thesis or Internship, POLI 699 and

Completion of all requirements for the degree during a six-year period.

Transfer Credits

With approval from the Graduate Director, a maximum of nine (9) transfer credit hours
may be applied to a student’s program of study. All transfer credit course work must have
been completed with a minimum grade of B.

Degree Requirements (36 Graduate Credit Hours)

The M.A. in Applied Politics requires 36 credit hours.

Corse Courses (12 Credit Hours)

e POLI 601 -— Introduction to Applied Politics (3 credits)
e POLI 602 -— Research Design (3 credits)

e POLI 610: - Political Ethics (3 credits)

Methods (Choose 1):

e POLI 603 -— Qualitative Methods (3 credits)
e POLI 606 -— Quantitative Methods (3 credits)







Students choose one of two tracks (21 Credit Hours)

Governing Track {18-Credit-Hours)

POLI 556 — Administrative Law

POLI 568 — Campaign Management
POLI 570 — Election Law

POLI 578 — Political Crisis Management
POLI 579 - Political Consulting

POLI 582 - Political Advertising

Advocacy Track {18 Credit-Hours)

POLI 514 - Think Tanks and Foreign Policy
POLI 522 — Energy Policy

POLI 583 - Political Advocacy

POLI 584 — Grassroots Politics

POLI 620 — Global Environmental Politics
POLI 621 — Sustainable Development

Courses that apply to either the Governing or Advocacy Track (3-CreditHours)

POLI 513 — Gender, Democracy and Global Politics
POLI 539 — International Law

POLI 560 — Advanced American Government

POLI 572 - State and Local Government

POLI 573 — Legislative Affairs

POLI 576 — Bureaucracy

POLI 577 — Political Communication

POLI 585 — Political Parties and Interest Groups
POLI 661 — Advanced Public Policy

Master’s Thesis or Internship (3 Credit Hours)

e POLI 696 — Applied Politics Internship
e POLI 699 — Master’s Thesis
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Overall Mean Comparisons 4 Mean Comparisons by Gender of Instructor ~ dlll
|
COB COE COHFA COS HONR LIBR UG Male Femde
: Respect 4.60 4.59
Piloted : Time 4.47 4.48
Form 437 454 446 446 4417 447 431 Challenge 439 434
{overal) Feedback 437 4,40
Overall 4,45 4,45
CUTent 417 459 442 438 432 450 427 Current COB 421 4.12
orm Current COE 4.66 4.54
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Mean Comparisons by Modality il Summary Points about the Pilot Instrument {1l

F2F Hybrid DL

Respect 4,61 4.54 4.53
Tifme 4.49 4.43 4.4%
Challenge 434 436 4.40
Feedback 4,39 4.39 4.35
Overall 4.44 4.42 4.40

+ 13-item student evaluation of feaching form,
commen across all colleges

+ This instrument can provide fesdpack by item and
factor, compared to college and university
averages

+ There are small differences between groups using
the instrument, but

we have measured what those differences are, and

«  they are smaller than in our current instruments
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Piloted Student Evaluation of Teaching Instrument

10.

11,

12,

13.

The instructor treated students with respect.

The instructor promoted an atmosphere of ﬁutual respect.
The instructor treated students fairly. |

The instructor was on-time for class.

The instructor used class time well.

Time spent in the classroom was worthwhile

This course challenged me.

The workload in this course was challenging.

The assignments in this course were challenging.

The instructor gave feedback quickly enough to benefit me.
Tﬁe instructor provided feedback on my performance.

The instructor provided feedback in a timely manner,

The instructor's feedback was constructive.
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Consent Agenda
All changes are effective Fall 2019, unless otherwise noted.

Academic Affairs (moved and seconded in committee)
Proposals for change(s) in an undergraduate program:

COLLEGE OF SCIENCE

1. Department of Health Sciences

a. Public Health, Bachelor of Science (Form B — ID # 2038)
Public Health, B.S.

A major in public health offers students the opportunity to explore the art and science of
helping people change their lifestyle to move toward a state of optimal health. Lifestyle
changes may be facilitated by enhancing awareness, changing behavior, or creating
environments which support better health practices. Students pursuing a generalist public
health degree with a health promotion focus, gain an understanding of disease and illness,
epidemiology, statistics, behavior approaches to public health, environmental health, public
health policy and advocacy and health care systems. The major blends instruction from
biology, chemistry, political science, psychology, sociology, marketing, communication
and medicine into applications addressing current health problems facing our community.
The program is designed to prepare students for both the workforce and graduate school.
Students completing the degree are prepared for employment in a variety of health service-
related settings at the local, state, national, and international levels, at voluntary health
agencies, in wellness programs within business and industry, medical facilities, or private
consultation. Students are also prepared for advanced degree study in public health or
health science-related degree programs. Therefore, students desiring careers in allied
health/medical fields may complete prerequisite courses within the major.

Coastal Carolina University’s public health major is one of the first stand-alone
baccalaureate programs to be accredited by the Council on Education for Public Health
(CEPH) (June 17, 2016). For specific questions about this process, please

visit http://ceph.org/fags/.
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Mission Statement

The mission of the public health program is to prepare students to protect and improve the
health of individuals and communities through a challenging academic program with
experiential learning opportunities.

Student Learning Outcomes

Students in the public health program at Coastal Carolina University will acquire
professional development skills and apply public health theory and concepts to public
health practice. Student learning outcomes for the major include, but are not limited to the
following:

1. Students will demonstrate broad knowledge of health education/public health content
and application of public health and health education concepts.

2. Students will be able to identify health needs and concerns of a community by

developing a literature review.

Students will be able to develop strategies to improve community health.

Students will demonstrate program-planning skills.

Students will develop skills needed to apply theory to public health practice.

Students will demonstrate professionalism through practical experiences in a setting

related to Public Health based on site supervisor student evaluations.

o gk w

Admission to Degree Candidacy

Students can declare Public Health at any time in their academic career, although they will
not be administratively admitted, until they fulfill the admissions criteria.
Prior to being admitted, a student must:

e See an adviser in the public health program for guidance;

o Complete PUBH 121, PUBH 201, and PUBH 350 with a grade of ‘C’ or better in each
course;

e Have completed a minimum of 60 semester credit hours (junior standing) for admission
to the following classes: PUBH 410, PUBH 481, PUBH 485, PUBH 491, and PUBH
495.

Curriculum

The curriculum incorporates the nine public health domains and provides training in the
seven competency areas of health promotion and health education. This framework
enhances students’ professional preparation, credentialing, and professional development in
the health education and health promotion work setting. Completion of the program
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qualifies students to apply for certification through the National Commission for Health
Education Credentialing, Inc. (NCHEC) as a Certified Health Education Specialist (CHES).

Students hay

eemplet&p#e#eqensﬁesier_gmdemestemes—can choose the generallst publlc health
program with a cognate option (general cognate or honors cognate) for a complementary
area of study and/or to complete prerequisites for graduate studies or choose from one the
five concentrations offered (community health, health administration, health literacy, pre-
health professions, or dietetics). Students also have the flexibility of declaring a minor (18-
22 credit hours) instead of completing a cognate (18 credits) or concentration (18-19 credit
hours).

General Cognate

This selection provides students flexibility in planning a cognate erminerarea-of-study.
Students may take 100 200 IeveI baS|c science courses (asneeeleeherepeqmsltesﬂfe%

take 300- 400 level coursework out5|de of the major to complement thelr specmc career
interests or as prerequisites for graduate studies.
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Honors Cognate

This selection provides support to students who are in the Honors Program. Students take a
set of courses that provide a challenging experience beyond honors seats. Students will
have the opportunity to participate in independent study, take special topics courses and
complete an honors thesis. As with the general cognate, students may take 100-200 level
basic science courses or take 300-400 level coursework outside of the major or approved
courses in the major to complement their specific career interests or as prerequisites for
graduate studies.

Community Health Concentration

This concentration is for students who are interested in addressing the health needs of
specific communities. Students will be able to identify a health concern and develop
interventions to best address them. Content courses are included to best provide examples
of programs and projects that been conceived, designed, implemented and evaluated.
Attention will be paid to the science of community health and as such the methods of
understanding the community’s health needs, identifying priorities and documenting and
communicating needs.

Dietetics Concentration

This concentration is for students who are interested in the science of food and nutrition
and its effect on health. Strong emphasis will be placed on supporting individuals to make
healthy dietary choices through education and behavior modification. Students may take
100-200 level basic science courses or 300-400 level coursework outside of the major as
needed prerequisites for baccalaureate dietetics programs.

Health Administration Concentration

This concentration is a directed course of study to broaden students’ understanding of the
complex issues facing the future of health care and health care professionals. Students
selecting this concentration should be prepared to engage in supervisory and governing
roles in health care and public health organizations. It is intended to introduce students to
best practices of navigating healthcare systems, structures and networks, marketing
healthcare, delivering of health services, understanding health law and ethics and analyzing
and presenting health data.

Health Literacy Concentration
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This concentration introduces students to the growing discipline of health literacy and
prepares them for entry-level positions and graduate level education in the field. Health
literacy is beneficial to promoting and protecting the public’s health in that it can increase
an individual’s capacity to obtain, process and understand basic health information and
services needed to make appropriate health decisions. The concentration focuses on
addressing systemic factors that affect knowledge and awareness of health issues, problems
and solutions or perceptions, attitudes and beliefs that may affect social norms.

Pre-Health Professions Concentration

This concentration is for students who are interested in pursuing health professions.
Students may take 100-200 level basic science courses (as needed prerequisites for
graduate degrees such as physical therapy, physician’s assistant, medicine) or take 300-400
level coursework outside of the major to complement their specific career interests or as
prerequisites for graduate studies.

Policies and Requirements

A cognate or concentration is not necessary if you have a minor. Students must earn a
grade of “‘C’ or better in each course used to satisfy major requirements and
cognate/concentration options reguirements. A grade of *C’ or better is also required in
ENGL 101, PUBH 121 -an¢ PUBH 201 and PUBH 350. Students who intend to earn a
degree in public health must be accepted as degree candidates pursuing a major course of
study in public health.

All public health students are required to complete 326 280 internship hours at approved
public health and education sites. A 30 hour mini-internship (public health field
experience) is completed as a portion of the course requirements for PUBH 261 284Q. The
PUBH 485Q course requires the successful completion of a professional portfolio and a
290 250 hour, senior-level internship. Students can participate in an internship with a local,
national or international health-related agency.

An end-of-program exam is administered as part of PUBH 495. In order to evaluate student
learning outcomes for the public health degree program, the following methods will be
used: mastery of skills-based assignments in required public health classes, successful
completion of the 320 280 hour internships, evidence of mastery of the public health and
education competencies in the professional portfolio, and a grade of ‘C’ or better on the
end-of-program exam.

Degree Requirements (120 Credits)

Core Curriculum Requirements

Core Curriculum (38-40 Total Credit Hours)
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Graduation Requirements

Graduation Requirements (3-7+ Credits) *

Foundation Courses (+7-14-28 Credits)

Complete the following courses:

e« PUBH 121 - Personal and Community Health (3 credits) *

e PUBH 201 - Philosophy and Principles of Public Health (3 credits)

« PUBH 350 - Community Health Promotion Strategies (3 credits)
MATH-130-Colege Algebra{3credits)

BIOL 232 - Human Anatomy and Physiology I (3 credits) * AND
BIOL 232L - Human Anatomy and Physiology | Laboratory (1 credit) *
BIOL 242 - Human Anatomy and Physiology Il (3 credits) AND

BIOL 242L - Human Anatomy and Physiology Il Laboratory (1 credit)

|

Choose one course from the following:

e PSYC 101 - General Psychology (3 credits) *
e SOC 101 - Introductory Sociology (3 credits) *

Choose one course from the following:

CBAD 291 - Business Statistics (3 credits) *

POLI 205 - Introductory Statistics for the Political and Social Sciences (3 credits) *
PSYC 225 - Psychological Statistics (3 credits) AND

PSYC 225L - Psychological Statistics Laboratory (1 credit)

STAT 201 - Elementary Statistics (3 credits) * AND

STAT 201L - Elementary Statistics Computer Laboratory (1 credit) *

Choose one course from the following:

e CHEM 101 - Introductory Chemistry (3 credits) * AND
e CHEM 101L - Introductory Chemistry Laboratory (1 credit) *
e CHEM 111 - General Chemistry | (3 credits) * AND
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e CHEM 111L - General Chemistry Laboratory | (1 credit) *

Note:

* Course credit hours only count once toward the total university graduation credit hour
requirements. Click on Credit Sharing for more information.

Major Requirements {40 42-43 Credits)

Complete the following courses:

SBH-504 HH“'“G. = el_el d'ts.)z | i ;
PUBH 284Q - Public Health Field Experience (2 credits)
PUBH 320 - Public Health Policy and Advocacy (3 credits)
PUBH 333 - Environmental Health (3 credits)

: m . .y "

PUBH 375 - Global Health Perspectives (3 credits)
PUBH 380 - Essentials of US Health Care System (3 credits)
PUBH 388 - Needs Assessment and Program Planning (3 credits)
PUBH 398 - Public Health Research and Evaluation Methods (3 credits)
PUBH 403 - Leadership in the Health Professions (3 credits)
PUBH 410 — Epidemiology and Quantitative Research Methods (3 credits)
PUBH 481 - Behavioral Foundations and Decision Making in Health Education (3
credits)
e PUBH 484 - Pre-Internship Seminar (0-1 credit)
e PUBH 485 Q - Internship in Health Careers (6 t6-9-credits)

e PUBH 495 - Senior Seminar - CHES Review (1 credit)

Public Health electives

e Choose two 300-400 level PUBH courses not previously listed (6 credits)

Cognate or Area-Focus Concentration (£5-18-19 Credits)

Choose one of the areas below:
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Cognate (15 18 Credits) or Concentration (18-19 Credits)

« Complete either a cognate or concentration. A cognate or concentration is not necessary
if you have a minor.

: — -y its
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Generalist with General Cognate (no concentration) (18 Credits)

Choose one 300-400 level public health elective course (3 credits)
Choose 100-200 level basic science courses OR 300-400 level course not in major (15
credits):

Generalist with Honors Cognate (no concentration) (18 Credits)

Complete the following courses:
o PUBH 398 - Public Health Research and Evaluation Methods (3 credits)
e PUBH 498 - Public Health Research Project (3 credits)

Complete 3 credits:
o PUBH 399 - Independent Study (1-3 credits)
e PUBH 455 - Special Topics in Public Health (1-3 credits)

Choose three 100-200 level basic science honors (HONR)/H-designated courses OR 300-400
level honors (HONR)/H-designated courses not in major (9 credits)

Community Health Concentration (18 Credits)

Choose two 300-400 level public health courses not previously taken (6 credits)

Complete the following courses:

o PUBH 304 - Nutrition (3 credits)

e PUBH 310 - Issues in Family Life and Sexuality (3 credits)
e PUBH 340 - Drugs in Society (3 credits)
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e PUBH 347 - Consumer Health Education (3 credits)

Dietetics Concentration (18-19 Credits)

Complete the following courses:

PUBH 222 - Medical Terminology (3 credits)

BIOL 121 - Biological Science I (3 credits) AND

BIOL 121L - Biological Science | Laboratory (1 credit)
BIOL 122 - Biological Science Il (3 credits) AND

BIOL 122L - Biological Science Il Laboratory (1 credit)
CHEM 112 - General Chemistry Il (3 credits) AND
CHEM 112L - General Chemistry Il Laboratory (1 credit)

Choose one:

BIOL 330 - Microbiology (3 credits) AND

BIOL 330L - Microbiology Laboratory (1 credit)

CHEM 331 - General Organic Chemistry | (3 credits) AND
CHEM 331L - General Organic Chemistry | Laboratory (1 credit)
PSYC 302 - Developmental Psychology (3 credits)

PSYC 410 - Abnormal Psychology (3 credits)

For Foundation requirements, students in the Dietetics Concentration must complete CHEM
111 and CHEM 111L.

For Public Health Elective requirements, students in the Dietetics Concentration must
Choose PUBH 304 and PUBH 411 Q.

Health Administration Concentration (18 Credits)

Choose one 300-400 level public health course not previously taken (3 credits)
Choose one 300-400 level health administration course not listed below (3 credits)

Complete the following courses:

e BSHA 305 - Health Care Marketing (3 credits)

e BSHA 382 - Budgeting and Finance in Health Care (3 credits)

e BSHA 456 - Health Data Analysis (3 credits)

e BSHA 457 - Health Analytics and Data Visualization (3 credits)
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Health Literacy Concentration (18 Credits)

Complete the following courses:

e COMM 140 - Modern Human Communication: Principles and Practices (3 credits)
e COMM 311 - Health Communication (3 credits)

e PUBH 361 - Health Organization Communication (3 credits)

o PUBH 440 - Gender, Culture, Literacy and Disparities in Health (3 credits)

Choose one:
e PUBH 411Q - Community Nutrition Outreach (3 credits)
e COMM 412 - Interpersonal Health Communication (3 credits)

Choose one (complete 3 credits):

e PUBH 455 - Special Topics in Public Health (1-3 credits)
e COMM 340 - Media Effects (3 credits)

e JOUR 312 Media Relations (3 credits)

Pre-Health Professions Concentration (18-19 Credits)

Complete the following courses:

PUBH 222 - Medical Terminology (3 credits)

BIOL 121 - Biological Science | (3 credits) AND

BIOL 121L - Biological Science | Laboratory (1 credit)
BIOL 122 - Biological Science Il (3 credits) AND

BIOL 122L - Biological Science Il Laboratory (1 credit)
CHEM 112 - General Chemistry Il (3 credits) AND
CHEM 112L - General Chemistry Il Laboratory (1 credit)

Choose one:

BIOL 330 - Microbiology (3 credits) AND

BIOL 330L - Microbiology Laboratory (1 credit)

CHEM 331 - General Organic Chemistry | (3 credits) AND

CHEM 331L - General Organic Chemistry | Laboratory (1 credit)

PHY'S 205 - Introductory Physics for Life Sciences 1 (3 credits) AND
PHYS 205L - Introductory Physics for Life Sciences | Laboratory (1 credit)
PSYC 302 - Developmental Psychology (3 credits)

PSYC 410 - Abnormal Psychology (3 credits)

For Foundation requirements, students in the Pre-Health Professions Concentration must
complete CHEM 111 and CHEM 111L.

Faculty Senate Consent Agenda March 6, 2019 Page 11 of 33



http://catalog.coastal.edu/preview_program.php?catoid=9&poid=1185&returnto=283

http://catalog.coastal.edu/preview_program.php?catoid=9&poid=1185&returnto=283

http://catalog.coastal.edu/preview_program.php?catoid=9&poid=1185&returnto=283

http://catalog.coastal.edu/preview_program.php?catoid=9&poid=1185&returnto=283



2.

Electives (0-75 Credits)

Total Credits Required: 120

Department of Kinesiology

a. Sport Coaching Minor (Form B — ID# 2222)

Sport Coaching Minor

The Department of Kinesiology is committed to the education and development of amateur
sport coaches who can lead a positive and quality athletic experience. The sport coaching
minor prepares future coaches to make sound decisions in the development,
implementation, and evaluation of sport programs commensurate with their competitive
level. The curriculum consists of theoretical and practical experiences from a variety of
disciplines, providing candidates the knowledge, skills and abilities to successfully guide
athletes and programs.

The sport coaching minor prepares students for the coaching profession on the youth
recreational, interscholastic and intercollegiate level by aligning with the national standards
of the National Council for Accreditation of Coaching Education at Level 3, intermediate
coach. Evidence of current CPR/first aid certification must be presented prior to beginning
the coaching practicum. To enroll in the EXSS KRSS 497- Practicum in Sport Coaching (3
credits), all minor courses must be successfully completed with a minimum of a ‘C’ or
better.

To successfully complete the sport coaching minor, students must:

e Complete the American Sport Education Program (ASEP) Coaching Principles course
and earn ASEP certification 80 percent and above (part of EXSSKRSS 497).

e Earn a minimum grade of ‘C’ in each of the courses required in the minor.

e Provide evidence of current CPR/first aid certification (part of EXSS 330), which is a
prerequisite to EXSS KRSS 497.

e Provide evidence of professional coaching dispositions that align with effective
coaching practices (part of EXSS KRSS 497).

Program Requirements (21 Credits)
Complete the following courses:

e EXSS KRSS 222 - Functional Kinesiology and Sport Conditioning (3 credits)
e EXSS 330 - Injury Management (3 credits)
e EXSS 340 - Sport and Exercise Behavior (3 credits)
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e EXSS KRSS 301 - Coaching Pedagogy and Management (3 credits)

e RSM 456 - Principles of Administration in Recreation and Sport Management (3
credits)

e EXSS KRSS 497 - Practicum in Sport Coaching (3 credits)

Approved Elective (minor coordinator approval)
Choose one from the following:
Choose one EXSS or RSM course at the 300 or 400 level

PUBH 340 - Drugs in Society (3 credits)

EDPE 290 - Adapted Physical Activity (3 credits)
PSYC 410 - Abnormal Psychology (3 credits)
SOC 301 - Gender and Society (3 credits)

SOC 305 - Sociology of the Family (3 credits)

Total Credits Required: 21 Credits

Academic Affairs (moved and seconded in committee)
Proposals for new undergraduate program:

COLLEGE OF HUMANITIES AND FINE ARTS

1. Department of English

a. Middle Grades Education English Minor (Form D — ID# 1722)
Middle Grades Education English Minor (18 Credits)

This minor is designed for Middle Level Education majors seeking licensure in Secondary
(9-12 Grades) English. The minor gives students a greater breadth of English studies
knowledge, specifically in composition and rhetoric, grammar, literary criticism, the
development of modern English, and the teaching of reading. Combined with the Middle
Level Education major program requirements, this minor provides coursework to prepare
students to potentially add-on the Secondary English certification.

ADVANCED COMPOSITION AND RHETORIC (3 credits)
Choose one of the following two classes.

e ENGL 393 - Introduction to Rhetorical Theory

e ENGL 457 — Form and Style in Writing

DEVELOPMENT OF MODERN ENGLISH (3 credits)
e ENGL 453 — Development of the English Language

MODERN ENGLISH GRAMMAR (3 credits)
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Choose one of the following two classes.

ENGL 354 - English Grammar and Syntax

ENGL 451 - Introduction to the Study of Language and Modern Grammar

LITERARY CRITICISM (3 credits)

ENGL 483 — Theory of Literary Criticism

TEACHING OF READING (3 credits)
EDLL 417 — Content Area Reading and Writing for Middle and High School Teachers

ELECTIVES IN LITERATURE (3 credits)
Choose one course from the following pre-approved list.

ENGL 307 — The Age of Chaucer

ENGL 308 - Seventeenth-Century British Literature

ENGL 311 - Topics in Shakespeare

ENGL 314 - Eighteenth-Century British Literature

ENGL 315 - The British Novel |

ENGL 316 — The British Novel 11

ENGL 318 — The Victorian Age

ENGL 323 — Modern British and Irish Literature

ENGL 328 — Modern American Writers

ENGL 329 — Autobiographies, Journals, and Memaoirs

ENGL 330 — Realism and Naturalism

ENGL 333 — The American Novel

ENGL 336 — Contemporary American Literature

ENGL 339 - Popular Fiction

ENGL 341 - African-American Literature, 1750-present

ENGL 371 - Topics in World Literature: East/West Intersections
ENGL 372 — Special Topics in Russian Literature

ENGL 375 — Special Topics in World and Anglophone Literature
ENGL 382 — Contemporary Fiction

ENGL 401 - Chaucer

ENGL 404 - Topics in Non-Shakespearean Renaissance Literature
ENGL 424 — Studies in British Literature

ENGL 425 — World Dramatic Literature

ENGL 427 — Studies in Southern Literature

ENGL 443 - Topics in Women Writers

ENGL 472 - Topics in Dramatic Literature

ENGL 475 — Contemporary Asian Fiction

ENGL 479 - Studies in Modern and Contemporary British and Anglophone Literature

ENGL 487 — Literary Studies in Health, Illness, and Aging
ENGL 488 — Studies in World Literature
ENGL 489 — Gender and Sexuality in Literature
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Academic Affairs (moved and seconded in committee)
Proposals for new undergraduate courses:

COLLEGE OF EDUCATION

1. Department of Foundations, Curriculum and Instruction

a. EDLL 417 - Content Area Reading and Writing for Middle and High School
Teachers (Form C — ID# 1922)

Proposed catalog description: EDLL 417 - Content Area Reading and Writing for
Middle and High School Teachers (3 credits) (Prereq: ENGL 101 and ENGL 102 with a
grade of ‘C’ or better, a grade of ‘C’ or better in one other ENGL course and junior
standing) This course explores strategies for teaching reading and writing within the
framework of content-area classes in grades 5-12. An emphasis is placed on foundational
knowledge of the reading and writing processes and the basic tenets of integrating
technology and literacy across disciplines in ways that value and support diverse learners.
S, Su.

Course Prefix/Number: EDLL 417

Course Title: Content Area Reading and Writing for Middle and High School Teachers
Primary Goal: This course is required for a minor

Repeatable for Credit: No

Course Equivalencies: None

Pass/Fail Grading: No

Prerequisite(s): ENGL 101 and ENGL 102 with a grade of “‘C’ or better, a grade of ‘C” or
better in one other ENGL course, and junior standing

Corequisite(s): None

Number of credits: 3 credits

Cross-listing(s): EDLL 617 - Content Area Reading and Writing for Middle and High
School Teachers

Course Restriction(s): None

Estimated enrollment: 25

Prior enrollment in course: 0

Method of delivery: Distance Learning

Semester(s) offered: Spring, Summer

Considered for the Core Curriculum: No

Considered for the QEP: No

Faculty Senate Consent Agenda March 6, 2019 Page 15 of 33





COLLEGE OF HUMANITIES & FINE ARTS

1. Department of Anthropology and Geography

a. GEOG 341 - Geography of Food and Agriculture (Form C — ID# 2225)

Proposed catalog description: GEOG 341 - Geography of Food and Agriculture (3
credits) Food is a fundamental human need that impacts our health, shapes our cultural
identities, influences our daily lives, and guides our politics from local to international
scales. Thus, agriculture is one of the most important human endeavors, but also one
which has had one of the largest impacts on the earth system. This course explores the
geography of food and agriculture from a critical perspective. It examines the ecological,
social, and political economic aspects of a range of agricultural production systems, from
large-scale commercial monocrops to small-scale agroforestry and permaculture
homegardens. It examines some of the largest contemporary challenges to agro-food
systems in our age of globalization and their sustainability and social justice implications,
such as population growth, climate change, and biofuels. F, S, Su.

Course Prefix/Number: GEOG 341

Course Title: Geography of Food Agriculture
Primary Goal: This course can be taken as an elective or cognate
Repeatable for Credit: No

Course Equivalencies: No

Pass/Fail Grading: No

Prerequisite(s): None

Corequisite(s): None

Number of credits: 3 credits
Cross-listing(s): None

Course Restriction(s): None

Estimated enrollment: 20

Prior enrollment in course: 0

Method of delivery: Classroom

Semester(s) offered: Fall, Spring, Summer
Considered for the Core Curriculum: No
Considered for the QEP: No

2. Department of Communication, Media and Culture

a. COMM 338 — Games, Play and Culture (Form C - ID# 2188)

Proposed catalog description: COMM 338 - Games, Play and Cultures (3 credits) (= LIS
338) Games and gameplay are unique among media. Whether they are light, casual games
or titles engaging with deep, thought-provoking themes and issues, each player is drawn
into shaping and creating the play experience through the game’s rules and procedures.
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The choices of how and which creative experiences are brought about through play serve
as a window into, and a means to understand, the cultures that produce and play them.
While it is easy to think of “gamer culture” as a homogeneous and global category, games
and gamer cultures are as nuanced and diverse as the people creating and playing them.
This course focuses on the critical analysis of games in the global context as intercultural,
participatory media. F, S, M, Su, W.

Course Prefix/Number: COMM 338

Course Title: Games, Play and Cultures

Primary Goal: This course can be taken as an elective or cognate
Repeatable for Credit: No

Course Equivalencies: No

Pass/Fail Grading: No

Prerequisite(s): None

Corequisite(s): None

Number of credits: 3 credits

Cross-listing(s): LIS 338 — Games, Play and Cultures

Course Restriction(s): None

Estimated enrollment: 25

Prior enrollment in course: 25

Method of delivery: Classroom

Semester(s) offered: Fall, Spring, May, Spring, Summer, Winter
Considered for the Core Curriculum: No

Considered for the QEP: No

3. Department of Languages and Intercultural Studies

a. LIS 338 — Games, Play and Cultures (Form C — ID# 2133)

Proposed catalog description: LIS 338 - Games, Play and Cultures (3 credits) (=
COMM 338) Games and gameplay are unique among media. Whether they are light,
casual games or titles engaging with deep, thought-provoking themes and issues, each
player is drawn into shaping and creating the play experience through the game’s rules
and procedures. The choices of how and which creative experiences are brought about
through play serve as a window into, and a means to understand, the cultures that produce
and play them. While it is easy to think of “gamer culture” as a homogeneous and global
category, games and gamer cultures are as nuanced and diverse as the people creating and
playing them. This course focuses on the critical analysis of games in the global context
as intercultural, participatory media. F, W, S, M, Su.

Course Prefix/Number: LIS 338

Course Title: Games, Play and Cultures

Primary Goal: This course may be taken as an elective or cognate
Repeatable for Credit: No

Course Equivalencies: No

Pass/Fail Grading: No

Prerequisite(s): None
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Corequisite(s): COMM 338 — Games, Play and Cultures
Number of credits: 3 credits

Cross-listing(s): None

Course Restriction(s): None

Estimated enrollment: 20

Prior enrollment in course: 18

Method of delivery: Classroom

Semester(s) offered: Fall, Winter, Spring, May, Summer
Considered for the Core Curriculum: No

Considered for the QEP: No

4. Department of Music

a. MUED 175 - Choral Diction (Form C — ID# 2172)

Proposed catalog description: MUED 175 - Choral Diction (2 credits) This course
provides students with skills necessary to accurately form sounds in the English, Italian,
French, German, and Ecclesiastical Latin languages as represented by the International
Phonetic Alphabet (IPA). This foundation serves to prepare clear and effective expression
of choral lyrics from transcriptions and translations of song texts. S.

Course Prefix/Number: MUED 175
Course Title: Choral Diction

Primary Goal: This course is required for a major.
Repeatable for Credit: No

Course Equivalencies: No

Pass/Fail Grading: No

Prerequisite(s): None

Corequisite(s): None

Number of credits: 2 credits
Cross-listing(s): None

Course Restriction(s): None

Estimated enrollment: 8

Prior enrollment in course: 0

Method of delivery: Classroom
Semester(s) offered: Spring

Considered for the Core Curriculum: No
Considered for the QEP: No

5. Department of Philosophy and Religious Studies

a. PHIL 312 - Intelligence Ethics (Form C — ID# 2136)

Proposed catalog description: PHIL 312 - Intelligence Ethics (3 credits) The course
investigates ethical issues as they arise for intelligence professionals. Topics covered may
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include surveillance ethics, the ethics of espionage, covert action and special operations.
The value and importance of studying intelligence ethics is emphasized. F, S.

Course Prefix/Number: PHIL 312
Course Title: Intelligence Ethics

Primary Goal: This course may be taken as a cognate or an elective.
Repeatable for Credit: No

Course Equivalencies: No

Pass/Fail Grading: No

Prerequisite(s): None

Corequisite(s): None

Number of credits: 3 credits
Cross-listing(s): None

Course Restriction(s): None

Estimated enrollment: 15

Prior enrollment in course: 13

Method of delivery: Classroom
Semester(s) offered: Fall, Spring
Considered for the Core Curriculum: No
Considered for the QEP: No

COLLEGE OF SCIENCE

1. Department of Biology

a. BIOL 302LQ - Phage Discovery (Form C — ID# 2127)
Proposed catalog description: BIOL 302LQ - Phage Discovery (2 credits) (Coreq:
BIOL 121, BIOL 122, or permission of instructor) Phage Discovery is the first semester
in a sequence of inquiry-based courses designed to provide entry-level science students
with an extensive classroom-based research experience. During this course students are
tasked with discovering and characterizing a novel bacteriophage, which is a virus that
infects bacteria. Laboratory activities include isolation and purification of phage from
environmental samples, visualization of these phages using electron microscopy, and
analysis of purified viral DNA. The semester culminates with obtaining the DNA
sequence of discovered phages. This course is particularly useful for students interested
in research. F.

Course Prefix/Number: BIOL 302LQ

Course Title: Phage Discovery

Primary Goal: This course may be taken as an elective
Repeatable for Credit: No

Course Equivalencies: No

Pass/Fail Grading: No

Prerequisite(s): None

Corequisite(s): BIOL 121 or BIOL 122 or permission of instructor
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Number of credits: 2 credits
Cross-listing(s): None

Course Restriction(s): None

Estimated enrollment: 20-24

Prior enrollment in course: 24

Method of delivery: Laboratory
Semester(s) offered: Fall

Considered for the Core Curriculum: No
Considered for the QEP: Yes

2. Department of Computer Science

a. CSCI 386 — Offensive Security (Form C — ID# 1770)
Proposed catalog description: CSCI 386 - Offensive Security (3 credits) (Prereq: A
grade of “C’ or better in CSCI 385) Covers offensive security topics including: ethical
hacking, penetration testing, threats and vulnerabilities, security tools, and the phases of
an attack. F.

Course Prefix/Number: CSCI 386

Course Title: Offensive Security

Primary Goal: This course may be taken as an elective
Repeatable for Credit: No

Course Equivalencies: No

Pass/Fail Grading: No

Prerequisite(s): A grade of ‘C’ or better in CSCI 385
Corequisite(s): None

Number of credits: 3 credits

Cross-listing(s): None

Course Restriction(s): None

Estimated enrollment: 20

Prior enrollment in course: 0

Method of delivery: Hybrid

Semester(s) offered: Fall

Considered for the Core Curriculum: No
Considered for the QEP: No

3. Department of Health Sciences

a. PUBH 284Q - Public Health Field Experience (Form C — ID# 2046)
Proposed catalog description: PUBH 284Q - Public Health Field Experience (2 credits)
(Prereqg: PUBH 201) An exploration of public health settings through experiential
learning to introduce professionalism and career discovery. Through a supervised 30 hour
field experience, students gain a better understanding of the public health field. Potential
field experience sites are identified by the student and approved by the course instructor
and/or the Public Health Internship Coordinator. F, S.
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Course Prefix/Number: PUBH 384Q

Course Title: Public Health Filed Experience
Primary Goal: This course is required for a major
Repeatable for Credit: No

Course Equivalencies: No

Pass/Fail Grading: No

Prerequisite(s): PUBH 201

Corequisite(s): None

Number of credits: 2 credits

Cross-listing(s): None

Course Restriction(s): None

Estimated enrollment: 45

Prior enrollment in course: 60

Method of delivery: Classroom and field experience
Semester(s) offered: Fall, Spring

Considered for the Core Curriculum: No
Considered for the QEP: Yes

b. BSHA 457 — Health Data Analytics and Visualization (Form C — ID# 2150)
Proposed catalog description: BSHA 457 - Health Data Analytics and Visualization (3
credits) (Prereq: Junior Standing) Managing health care data has the potential to reduce
costs, enhance quality, and improve population health. Health data analytics and
visualization is an important component of understanding health outcomes. This course
facilitates knowledge and skills needed to analyze health data and, more importantly,
draw conclusions from the analysis. This course does not use advanced mathematics to
solve problems but instead relies on computer technology, especially graphs, histograms,
pie charts, and mapping visualization, to examine and understand data more intuitively
and visually. F, S.

Course Prefix/Number: BSHA 457

Course Title: Health Data Analytics and Visualization
Primary Goal: This course can be taken as a cognate
Repeatable for Credit: No

Course Equivalencies: No

Pass/Fail Grading: No

Prerequisite(s): Junior standing

Corequisite(s): None

Number of credits: 3 credits

Cross-listing(s): None

Course Restriction(s): None

Estimated enrollment: 24

Prior enrollment in course: 0

Method of delivery: Computer lab

Semester(s) offered: Fall, Spring
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Considered for the Core Curriculum: No
Considered for the QEP: No

c. BSHA 340 - Health Law and Compliance (Form C — ID# 2152)
Proposed catalog description: BSHA 340 - Health Law and Compliance (3 credits)
(Prereq: Junior standing). The purpose of this course is to introduce students to the legal
and ethical issues impacting the administration and delivery of health care services. This
course provides students with the practical knowledge needed to identify legal issues
inherent in health care administration and to understand the legal ramifications of
administrative and management decisions. Specific course topics may include: sources of
law, the court system and legal procedures, professional and institutional liability,
governmental regulatory methods, antitrust law, corporate compliance programs,
emergency care, issues concerning informed consent, credentialing of medical
professionals, confidentiality of health information, termination of care, and health care
reform, as well as the foundation of ethics, and the external, organizational and personal
influences on ethics. F, S.

Course Prefix/Number: BSHA 340
Course Title: Health Law and Compliance
Primary Goal: This course may be taken as a cognate
Repeatable for Credit: No

Course Equivalencies: No

Pass/Fail Grading: No

Prerequisite(s): Junior standing
Corequisite(s): None

Number of credits: 3 credits
Cross-listing(s): None

Course Restriction(s): None

Estimated enrollment: 24

Prior enrollment in course: 0

Method of delivery: Classroom
Semester(s) offered: Fall, Spring
Considered for the Core Curriculum: No
Considered for the QEP: No

d. PUBH 361 — Health Organization Communication (Form C — ID# 2159)
Proposed catalog description: PUBH 361 - Health Organization Communication (3
credits) (Prereq: PUBH 121 or permission of instructor) This course explores the
communication processes, issues and concepts that comprise the organization of health
care, focusing on the interactions that influence the lives of patients, health professionals
and other members of health institutions, by examining how health institutions function
communicatively to ultimately benefit health care delivery. F, S.

Course Prefix/Number: PUBH 361
Course Title: Health Organization Communication
Primary Goal: This course is required for a major
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Repeatable for Credit: No

Course Equivalencies: No

Pass/Fail Grading: No

Prerequisite(s): PUBH 121 or permission of instructor
Corequisite(s): None

Number of credits: 3 credits
Cross-listing(s): None

Course Restriction(s): None

Estimated enrollment: 20

Prior enrollment in course: 0

Method of delivery: Classroom
Semester(s) offered: Fall, Spring
Considered for the Core Curriculum: No
Considered for the QEP: No

Academic Affairs (moved and seconded in committee)
Proposals for change(s) in, restoration of, or removal of undergraduate courses:

COLLEGE OF EDUCATION

1. Department of Graduate and Specialty Studies

a. EDPE 411 - Middle School Physical Education Pedagogy
Proposed revision(s): Add course to QEP (Form A — ID# 2229)
Course Action(s): Add course to QEP

Proposed catalog description:

EDPE 411Q - Middle School Physical Education Pedagogy (4 credits) (Prereq:
Admission to the Professional Program in Teacher Education and EDPE 410) (Coreq:
EDPE 304) Foundations and practices in teaching middle school physical education.
Course studies the development and assessment of motor and fitness skills for early
adolescent students, curriculum development, and planning and implementing instruction
at the middle school level. The teacher candidate also develops pedagogical skills
through self-assessments and the required 30 hour field experience in the middle schools.
S.

COLLEGE OF HUMANITES & FINE ARTS

1. Department of Languages and Intercultural Studies

a. CHIN 120 - Introductory Chinese Il
Proposed revision(s): Add course to Core (Form A — ID# 2192)
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Course Action(s): Add course to Core; Change to term(s) offered: FROM: None TO:
Fall, Spring, Maymester, Summer.

Proposed catalog description:

CHIN 120 - Introductory Chinese Il (3 credits) (Prereq: CHIN 110 or permission of the
instructor) A continuation of CHIN 110. Fundamentals of the language through aural
comprehension, listening, reading and writing. F, S, M, Su.

2. Department of Music

a. MUED 421 - Music Methods, Grades 3-5
Proposed revision(s): Other course change (Form A — ID# 2064)
Course Action(s): Change to credit(s): FROM: 3 credits TO: 2 credits; Change to
course title: FROM: Music Methods, Grades 3 to 5 TO: Music Methods for Grades 3-5;
Change to course restriction(s): FROM: Restricted to music majors in the teacher
preparation concentration TO: None; Change to language in course description.

Proposed catalog description:

MUED 421 - Music Methods for Grades 3-5 (2 credits) (Prereq: MUED 321) This course
examines contemporary music pedagogy for children in Grades 3-5 in a sequential,
literacy-based music curriculum. Students study and apply developmentally appropriate
goals, objectives, content and skills, repertoire, strategies, materials, and methods. Lesson
plan designs, classroom management, and national and state music education standards
relevant to Grades 3-5 music curricula are also examined. F.

3. Department of Philosophy and Religious Studies

a. PHIL 305 - Contemporary Moral Issues
Proposed revision(s): Add course to QEP (Form A — ID# 1929)
Course Action(s): Add course to QEP; Change in term(s) offered FROM: None TO:
Fall.

Proposed catalog description:

PHIL 305 Q* - Contemporary Moral Issues (3 credits) (Prereq: Sophomore standing or
higher, or permission of the instructor) This is a course in the application of ethical theory
through the examination of moral issues confronting people in contemporary society.
Topics vary but may include discussion of ethical problems related to abortion, drug use
and laws, euthanasia, war and terrorism, homosexuality, violence, animal rights, the
environment, and punishment. F.

COLLEGE OF SCIENCE

1. Department of Kinesiology
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a. KRSS 181 - Lifeguard Training
Proposed revision(s): Other course change (Form A — ID# 2211)
Course Action(s): Change course prefix: FROM: KRSS TO: EXSS

Proposed catalog description:

EXSS 181 - Lifeguard Training (3 credits) (Prereq: permission of the instructor based on
a preliminary swimming assessment during initial class meeting) Study designed to
enable students to become certified through the American Red Cross in Lifeguard
Training, Adult CPR, and Standard First Aid. S, Su.

b. KRSS 182 — Water Safety Instructor Training
Proposed revision(s): Other course change (Form A — ID# 2212)
Course Action(s): Change course prefix: FROM: KRSS TO: EXSS

Proposed catalog description:

EXSS 182 - Water Safety Instructor Training (3 credits) (Prereq: permission of the
instructor based on a preliminary swimming assessment during initial class meeting)
Study designed to certify the student as an American Red Cross Water Safety Instructor.
Teaching methodology and strategies are developed to enhance instructional abilities. S,
Su.

c. EXSS 330 - Injury Management
Proposed revision(s): Other course change (Form A — ID# 2216)
Course Action(s): Change to prerequisite(s): FROM: A grade of ‘C’ or better in KRSS
222 TO: A grade of “‘C’ or better in EXSS 222

Proposed catalog description:

EXSS 330 - Injury Management (3 credits) (Prereq: A grade of “‘C’ or better in EXSS
222) Modern fundamental principles and practices in the prevention, treatment, and care
of fitness and sport-related injuries. Administrative and legal issues related to injury
management also covered. Course also provides emergency first aid and adult
cardiopulmonary resuscitation certification. F, S.

d. EXSS 405 - Exercise Testing and Prescription for Diverse Populations
Proposed revision(s): Other course change (Form A — ID# 2218)
Course Action(s): Change to prerequisite(s): FROM: A grade of ‘C’ or better in EXSS
350/EXSS 350L and EXSS 385/EXSS 385L TO: Prereq: A grade of “‘C’ or better in
EXSS 350/EXSS 350L; Change to term(s) offered: FROM: None TO: Fall, Spring

Proposed catalog description:

EXSS 405 - Exercise Testing and Prescription for Diverse Populations (3 credits)
(Prereq: A grade of ‘C’ or better in EXSS 350/EXSS 350L) Course covers exercise
testing procedures and exercise prescription for a diverse range of populations including
children, adolescents, older individuals, and individuals with chronic conditions such as
cancer, human immunodeficiency virus, and osteoarthritis. An emphasis is placed on
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screening individuals for abnormal responses and contraindications to exercise as well as
methods for modifying exercise prescriptions based on individual needs. F, S.

2. Department of Mathematics and Statistics

a. MATH 332 — Modern Geometry
Proposed revision(s): Remove course from catalog (Form A — ID # 1945)
Course Action(s): Remove course from catalog

b. MATH 344 - Linear Algebra

Proposed revision(s): Other course change. (Form A — ID # 2234)

Course Action(s): Change to prerequisite(s): FROM: A grade of ‘C’ or better in MATH
161 TO: A grade of ‘C’ or better in MATH 161 or a grade of 'C' or better in MATH 160
and CSCI 220

Proposed catalog description:

MATH 344 - Linear Algebra (3 credits) (Prereq: A grade of ‘C’ or better in MATH 161
or a grade of 'C' or better in MATH 160 and CSCI 220) Vector spaces, linear
transformations, matrices, systems of equations, determinants, eigenvectors and
eigenvalues. F, S.

2. Department of Marine Science

a. MSCI 304 — Marine Geology
Proposed revision(s): Other course change (Form A — ID # 2256)
Course Action(s): Change to prerequisite(s): FROM: MSCI 112 TO: Students must
earn a grade of 'C' or better in MSCI 111, MSCI 111L, MSCI 112, and MSCI 112L

Proposed catalog description:

MSCI 304 - Marine Geology (3 credits) (=GEOL 304) (Prereq: Students must earn a
grade of 'C' or better in MSCI 111, MSCI 111L, MSCI 112, and MSCI 112L) (Coreq:
MSCI 304L) A comprehensive study of the origin and development of the major
structural features of ocean basins and the continental margins. Discussion of the
techniques used in obtaining geological data and the interpretation of processes,
vulcanism and the stratigraphy of ocean basins. F, S.

b. MSCI 305 — Marine Chemistry
Proposed revision(s): Other course change. (Form A — ID # 2257)
Course Action(s): Change to prerequisite(s): FROM: MATH 131 or above and a grade
of “‘C’ or better in MSCI 111, MSCI 112, and CHEM 112 TO: MATH 131 or above and
a grade of “‘C’ or better in MSCI 111, MSCI 111L, MSCI 112, MSCI 112L, and CHEM
112
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Proposed catalog description:

MSCI 305 - Marine Chemistry (3 credits) (Prereq: MATH 131 or above and a grade of
‘C’ or better in MSCI 111, MSCI 111L, MSCI 112, MSCI 112L, and CHEM 112)
(Coreq: MSCI 305L) An introduction to the chemistry of seawater, marine organisms and
sediments. The impact of humans on the biogeochemistry of the ocean is emphasized.
Laboratories involve the collection and chemical analysis of sea water. Techniques of
solving word problems are developed during recitation. F, S.

Graduate Council (moved and seconded in committee)
Proposal(s) for change(s) in graduate programs:

COLLEGE OF BUSINESS

1. Department of Management/Decision Sciences

a. Change(s) to the Certificate in Healthcare Administration (Form B — ID# 70)
Proposed change(s): Other: Change of admissions criteria.

Proposed catalog description:
Certificate in Healthcare Administration

The Healthcare Administration Certificate program provides students with the
opportunity to explore the area specific to the healthcare industry and the challenges it
faces in light of regulatory changes and client needs. The course requirements provide an
understanding of the healthcare system in the United States and associated concern for
security, privacy protections, quality and cost controls, as well as overall viability. This
certificate program provides an in-depth level of expertise that would allow students to
prepare for careers in healthcare administration.

Student Learning Outcomes
After completing the certificate program students should be able to:

1. Identify the components of healthcare administration that must be managed based on
impacts from the global economy.

2. Apply critical analytical skills in choosing among alternative courses of action in
various aspects of policy and practices for fiscal responsibility and accountability.

3. Analyze the impact of the legal and regulatory environment on healthcare
organizations as well as respond to competitive pressures.

4. Develop healthcare management systems that reflect operational practices and
security protocols for organizational effectiveness.

Admission to Study
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Applications for graduate study should be directed to the Office of Graduate Studies at
Coastal Carolina University.

Admission Requirements
Applicants for regular admission to the Healthcare Administration Graduate Certificate
program must meet the following criteria:

1. Completion of an application form and payment of the application fee.

2. Submission of an official undergraduate transcript from each post-secondary school
or college previously attended, including any graduate study previously undertaken.

3. Evidence of having received a baccalaureate degree from a regionally accredited
institution in this country or its equivalent at a foreign institution based on a four-year
degree.

5. A minimum GPA of 3.0 overall from undergraduate and graduate programs
completed. The College of Business Graduate Director also has discretion in
evaluating GPA requirements for admission.

6. If a non-native speaker of English, provide official results from tests taken within the
last three years or one of the following acceptable means of documenting English
language proficiency consistent with success in graduate programs Note that higher
scores may be required of some graduate programs so applicants are urged to consult
their desired program to identify whether a higher score is required:

a.

b.

A minimum score of 550 on the paper-based (PBT) or 79 on the internet (iBT)
Test of English as a Foreign Language (TOEFL);

A minimum score of 6.5 on the International English Language Testing
System (IELTS) exam;

Certificate of Completion of level 112 of English for Academic Purposes
(EAP) from an ELS Language Center;

Pearson Test of English (PTE) Academic with a score of 59;

Cambridge CAE (Certificate of Advanced English ) with a minimum level of
C1,

Cambridge CPE (Certificate of Proficiency in English) with a minimum level
of C1,

MELAB (Michigan English Language Assessment Battery) with a score of
17

TOEIC (Test of English for International Communication) with a score of
745:
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i. Bachelor’s degree earned from a regionally accredited U.S. institution of
higher education within the last three years or admission to any graduate
program at Coastal Carolina University.

7. Submission of a resume.
8. Submission of a statement of purpose to address the applicant’s goals pursuing the
Certificate in Healthcare Administration (500 word limit).

An admission decision is made when all evidence of the applicant’s ability to succeed in
graduate studies has been submitted.

Requirements (12 Graduate Credit Hours)

Required Courses
Complete the following courses:

e MBA 670 - The US Healthcare System (3 credits)
e MBA 674 - Healthcare Financial Decision Making (3 credits)

Elective Courses
Choose two from the following courses:

e MBA 671 - Healthcare Strategy (3 credits)
e MBA 672 - Healthcare Quality Management (3 credits)
e MBA 673 - Information Systems in Healthcare (3 credits)

Graduate Council (moved and seconded in committee)
Proposal(s) for new graduate program(s):

HTC HONORS COLLEGE AND CENTER FOR INTERDISCIPLINARY STUDIES

1. Department of University College

a. Graduate Certificate Program in Women in Technology (Form D — ID# 38)

The Graduate Certificate Program in Women in Technology (WIT) provides degree-
seeking and non-degree-seeking students a complex understanding of culture, workplace
dynamics, and leadership in technology. Using an interdisciplinary lens, students will
study the business environment and culture of the tech industry, particularly focused on
the ways in which gender, race, and class intersect to shape the experiences of women
and other underrepresented groups in the technology industry. As diverse and inclusive
teams encourage creativity and innovation, students will develop essential skills needed
to become successful leaders and managers within this rapidly expanding field. As part of
this certificate program, students may choose to pursue certification in Swift, the
programming language created by Apple for building i0S apps.

Faculty Senate Consent Agenda March 6, 2019 Page 29 of 33





Student Learning Objectives
After completing the certificate program students should be able to:

1. Apply feminist theoretical perspectives in order to understand the tech industry
in radically different ways.

2. Demonstrate interdisciplinary insight into the complex issues related to the
advancement of women in leadership and managerial roles within the technology
industry.

3. Demonstrate knowledge of contemporary topics around digital literacy.

4. Discuss future trends in programming and mobile technology.

5. Synthesize key ideas gathered across the various courses that comprised their
certificate program.

6. Analyze, if applicable, their experience in the technology industry, using
relevant frameworks from their course work in the certificate program.

Admission to Study

Applicants for graduate study should be directed to the Office of Graduate Studies at
Coastal Carolina University.

Admissions Requirements

Applicants for regular admission to the Women in Technology Graduate Certificate
program must meet the following criteria:

1. Completion of an application form and payment of the application fee.

2. Evidence of having received a baccalaureate degree from a regionally
accredited institution or its equivalent at a foreign institution based on a four-year
degree program.

3. Submission of an official transcript from each post-secondary school or college
previously attended (all prior undergraduate academic study must be represented
as well as any graduate study).

4. Submission of a written statement of educational and career goals, including
how this certificate program will contribute to realizing those goals.

Requirements (16 Graduate Credit Hours)

Required Courses:
* WGST 610 - Feminist Technology Studies (3 credits)
* DCD 601 - Coding for Humanists (3 credits)

* MBA 615 - Leadership (3 credits)
* WGST 795 - Women in Tech Reflective Capstone (1 credit)
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Elective Courses:

Choose either the Swift Certification Track or the Tech Skill Development Track. (An
Apple computer is required for completing the Swift Certification.)

Option 1: Swift Certification

* IST 602 - App Development 1 (3 credits)
* IST 603 - App Development 2 (3 credits)

Option 2: Tech Skill Development
Choose two of the following courses:

» CSCI 534 - Digital Forensics and E-Discovery (3 credits)

* IST 650 - Information Systems Technology in Context (3 credits)

* IST 660 - Introduction to Cybersecurity and Information Assurance (3 credits)
* IST 670 - Data Management and Analytics (3 credits)

* IST 678 - Business Intelligence and Analytics (3 credits)

Graduate Council (moved and seconded in committee)
Proposal(s) for a new graduate course:

HTC HONORS COLLEGE AND CENTER FOR INTERDISCILPINARY STUDIES

1. Department of University College

a. WGST 610 — Feminist Technology Studies (Form C — ID# 288)
Proposed catalog description: WGST 610 - Feminist Technology Studies (3 credits)
This course examines how gender, race, and class intersect with technology and how
technology contributes to the social construction of identity. Consideration is given to
the uses of technology, the development of new technologies, and cultural
representations of technology. F.

Course Prefix/Number: WGST 610

Course Title: Feminist Technology Studies

Primary Goal: This proposed course will be the required introductory course to the
new interdisciplinary Women in Technology graduate certificate.

Repeatable for Credit: No

Course Equivalencies: No

Prerequisite(s): None

b. WGST 795 - Women in Tech Reflective Capstone (Form C — ID# 386)
Proposed catalog description: WGST 795 - Women in Tech Reflective Capstone (1
credit) In this one credit capstone seminar, students reflect on what they have learned
throughout their certificate coursework, connecting the work they did in their elective
courses to the introductory seminar in feminist technology studies and if applicable,
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their daily work in the industry. Students submit a portfolio of their best work from
the certificate with an introductory reflective essay. F, S.

Course Prefix/Number: WGST 795

Course Title: Women in Tech Reflective Capstone

Primary Goal: This course is a reflective capstone for the Women In Technology
graduate certificate.

Repeatable for Credit: No

Course Equivalencies: No

Prerequisite(s): None

COLLEGE OF SCIENCE

1. Department of Computing Science, M.S. Information Systems

a. IST 601 — Advanced Programming (Form C — ID# 370)
Proposed catalog description: IST-601 - Advanced Programming (3 credits)
(Prereq: IST 600 with a grade of “C’ or better) This course is a continuation of IST
600. This course focuses on hands-on development of artifacts using advanced
programming fundamentals in a modern language (such as Python). Students develop
programming applications with a focus on usability and cross-platform
implementation. Su.

Course Prefix/Number: IST 601

Course Title: Advanced Programming

Primary Goal: This course is designed to support existing programs. This course
supports the newly-developed Women in Technology graduate certificate program as
one of the programming-sequence courses.

Repeatable for Credit: No

Course Equivalencies: No

Prerequisite(s): IST 600 with a grade of “C’ or better

b. IST 603 — Application Development 2 (Form C — ID# 373)
Proposed catalog description: IST 603 - Application Development 2 (3 credits)
(Prereq: IST 602 with a grade of “‘C’ or better) Application Development 2 continues
coursework in Swift programming and the fundamentals of iOS application
development. Through guided coding exercises, students design interfaces and think
critically about application usability. Su.

Course Prefix/Number: IST 603

Course Title: Application Development 2

Primary Goal: This course is designed to support existing programs. This course
supports the newly-developed Women in Technology graduate certificate program as
one of the programming-sequence courses.

Repeatable for Credit: No
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Course Equivalencies: No
Prerequisite(s): IST 602 with a grade of “C’ or better

Graduate Council (moved and seconded in committee)
Proposal(s) for change(s) in, restoration of, or removal of a graduate course

COLLEGE OF BUSINESS

1. Department of Management/Decision Sciences

a. CBAD 697 — Graduate Internship in Business
Proposed revision(s): Course change (Form A — ID# 78)
Course Action(s): Change to terms offered: FROM: Fall, Spring TO: Fall, Spring,
Summer; Change to catalog description.

Proposed catalog description:

CBAD 697 — Graduate Internship in Business (1-6 credits) (Prereq: Permission of
M.B.A. Director) Supervised work experience involving a research component and
responsibilities commensurate with graduate-level work. Minimum of 60 hours per credit
of internship; a research project is required. Open to M.B.A. students who have
demonstrated professionalism. F, S, Su.
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		Curriculum

		General Cognate

		SCommunication Cognate

		SExercise Science Cognate

		SHealth Services Leadership Cognate

		Honors Cognate

		Community Health Concentration

		Dietetics Concentration

		Health Administration Concentration

		Health Literacy Concentration



		This concentration introduces students to the growing discipline of health literacy and prepares them for entry-level positions and graduate level education in the field. Health literacy is beneficial to promoting and protecting the public’s health in...

		Pre-Health Professions Concentration



		Policies and Requirements

		Degree Requirements (120 Credits)

		Core Curriculum Requirements

		Graduation Requirements

		Foundation Courses (17 14-28 Credits)

		Complete the following courses:

		Choose one course from the following:

		Choose one course from the following:

		Choose one course from the following:

		Note:



		Major Requirements (40 42-43 Credits)

		Complete the following courses:

		Public Health electives



		Cognate or Area Focus Concentration (15 18-19 Credits)

		Cognate (15 18 Credits) or Concentration (18-19 Credits)

		Area Focus: Communication Option (15 Credits)

		Choose one course from the following:

		Complete the following course:

		Choose three courses from the following:



		Area Focus: Exercise Science Option (15 Credits)

		Area Focus: Health Services Leadership Option (15 Credits)

		Generalist with General Cognate (no concentration) (18 Credits)

		Choose 100-200 level basic science courses OR 300-400 level course not in major (15 credits):



		Generalist with Honors Cognate (no concentration) (18 Credits)

		Complete the following courses:



		Community Health Concentration (18 Credits)

		Choose two 300-400 level public health courses not previously taken (6 credits)

		Complete the following courses:



		Dietetics Concentration (18-19 Credits)

		Complete the following courses:



		Health Administration Concentration (18 Credits)

		Choose one 300-400 level public health course not previously taken (3 credits)

		Choose one 300-400 level health administration course not listed below (3 credits)

		Complete the following courses:

		 BSHA 305 - Health Care Marketing (3 credits)

		 BSHA 382 - Budgeting and Finance in Health Care (3 credits)

		 BSHA 456 - Health Data Analysis (3 credits)

		 BSHA 457 - Health Analytics and Data Visualization (3 credits)



		Health Literacy Concentration (18 Credits)

		Complete the following courses:



		Pre-Health Professions Concentration (18-19 Credits)

		Complete the following courses:





		Electives (0-75 Credits)



		Total Credits Required: 120

		2. Department of Kinesiology
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Faculty Senate Motion Submission Form

Complete this form for all proposals to be considered by the Faculty Senate and send to the
Faculty Senate Chair (senchair@coastal.edu) and Recorder (srecord@coastal.edu). The meetings
and proposal submission deadline dates may be found on the Faculty Senate website at:
www.coastal.edu/facultysenate.

Meeting date:

March 6, 2019

A brief title/summary/name of the motion:
Adopt the new Student Evaluation of Teaching Instrument

Name of the individual, committee, office or department submitting the motion:

Renee Smith, Chair of faculty Senate on behalf of the Faculty Senate Executive
Committee

Existing policy, practice(s) or procedure(s) relevant to the motion (if applicable):
Each college uses a difference SET instrument.

Proposed new or change(s) to existing policy, practice(s) or procedure(s):

All courses in all colleges will use the proposed SETI. (Colleges and programs can
elect to add questions to this instrument in accordance with ACAD-SENA 127 Student
Evaluation of Courses.)

Justification for the proposed action(s):

According to the 2016-2021 Strategic Management Plan, Section 1, Goal 1.1, Objective 1.1.1, "CCU will develop
and implement a more comprehensive system for evaluating teaching effectiveness that includes student
evaluations and other inputs.” The proposed SETI is the product of the 1-1-1 task force and is meant to accomplish
one part of this objective. It was designed to be general enough so that faculty across disciplines could be
evaluated in equitable ways, yet it is meant to be only one component of a more comprehensive evaluation of
teaching that would take into consideration important differences in disciplines and pedagogy.

Faculty Senate Motion Submission Form Page 1 of 1
Revised March 2016
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		Meeting date: March 6, 2019

		A brief titlesummaryname of the motion: Adopt the new Student Evaluation of Teaching Instrument 

		Name of the individual committee office or department submitting the motion: Renee Smith, Chair of faculty Senate on behalf of the Faculty Senate Executive Committee

		Existing policy practices or procedures relevant to the motion if applicable: Each college uses a difference SET instrument. 

		Proposed new or changes to existing policy practices or procedures: All courses in all colleges will use the proposed SETI. (Colleges and programs can elect to add questions to this instrument in accordance with ACAD-SENA 127 Student Evaluation of Courses.)

		Justification for the proposed actions: According to the 2016-2021 Strategic Management Plan, Section 1, Goal 1.1, Objective 1.1.1, "CCU will develop and implement a more comprehensive system for evaluating teaching effectiveness that includes student evaluations and other inputs." The proposed SETI is the product of the 1-1-1 task force and is meant to accomplish one part of this objective. It was designed to be general enough so that faculty across disciplines could be evaluated in equitable ways, yet it is meant to be only one component of a more comprehensive evaluation of teaching that would take into consideration important differences in disciplines and pedagogy. 
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Faculty Senate Motion Submission Form

Complete this form for all proposals to be considered by the Faculty Senate and send to the
Faculty Senate Chair (senchair@coastal.edu) and Recorder (srecord@coastal.edu). The meetings
and proposal submission deadline dates may be found on the Faculty Senate website at:
www.coastal.edu/facultysenate.

Meeting date:

March 6, 2019

A brief title/summary/name of the motion:
Motion to Create a new standing committee: Non-Tenure Track Faculty

Name of the individual, committee, office or department submitting the motion:

Amy Tully, Chair of the ad hoc Committee on NTT Faculty
Renee Smith, Chair of the faculty Senate on behalf of the Senate Executive Committee

Existing policy, practice(s) or procedure(s) relevant to the motion (if applicable):
none

Proposed new or change(s) to existing policy, practice(s) or procedure(s):

Create the committee: Non-Tenure Track Faculty

Membership: 1 non-tenure track faculty elected from each college; 2 tenure track faculty elected at large; 1 senate appointee; 1 staff person with a teaching appointment;
1 representative from Faculty Welfare. Ex officio (non-voting): Provost or Provost's designee, Faculty Ombuds, Human Resources representative.

Purpose: Review and recommend policies and procedures relating to performance expectations and promotion paths for lecturers; voting rights for lecturers and senior
lecturers; annual reviews for teaching associates; topics related to resources and lack of resources; training; non-tenure track faculty representation on standing
committees; retaining faculty; shared governance and transparency with hiring; continuity of communication; continuously review and recommend policies and procedures
related to the Faculty Manual and College Handbooks.

Justification for the proposed action(s):

While NTT faculty teach approximate 1/2 of the courses at CCU, and NTT hiring
out-paces TT faculty, and there are more NTT faculty than faculty, this group has little
direct representation in shared governance. This committee would allow for a body to
consider issues that directly relate to this population.

Faculty Senate Motion Submission Form Page 1 of 1
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		Meeting date: March 6, 2019

		A brief titlesummaryname of the motion: Motion to Create a new standing committee: Non-Tenure Track Faculty

		Name of the individual committee office or department submitting the motion: Amy Tully, Chair of the ad hoc Committee on NTT Faculty
Renee Smith, Chair of the faculty Senate on behalf of the Senate Executive Committee

		Existing policy practices or procedures relevant to the motion if applicable: none

		Proposed new or changes to existing policy practices or procedures: Create the committee: Non-Tenure Track Faculty

Membership: 1 non-tenure track faculty elected from each college; 2 tenure track faculty elected at large; 1 senate appointee; 1 staff person with a teaching appointment; 1 representative from Faculty Welfare. Ex officio (non-voting): Provost or Provost's designee, Faculty Ombuds, Human Resources representative. 

Purpose: Review and recommend  policies and procedures relating to performance expectations and promotion paths for lecturers; voting rights for lecturers and senior lecturers; annual reviews for teaching associates; topics related to resources and lack of resources; training; non-tenure track faculty representation on standing committees; retaining faculty; shared governance and transparency with hiring; continuity of communication; continuously review and recommend policies and procedures related to the Faculty Manual and College Handbooks.

		Justification for the proposed actions: While NTT faculty teach approximate 1/2 of the courses at CCU, and NTT hiring out-paces TT faculty, and there are more NTT faculty than faculty, this group has little direct representation in shared governance. This committee would allow for a body to consider issues that directly relate to this population. 






ITEM FOR THE MARCH 6, 2019 FACULTY SENATE MEETING

Submitted by Faculty Manual Committee

1. MOTION: MODIFY SECTION ON MEMBERSHIP OF STUDENT CONDUCT BOARD.
2. ORIGINATOR: Student Conduct Board and Faculty Manual committee
3. EXISTING POLICY:

5.3  Faculty Grievance Procedure

4.7.14 Student Conduct Board

Membership: Ten to twelve faculty (two elected from each College and two at large members elected by
the faculty), six administrative staff or faculty members (appointed by the President), and twelve
students (appointed by the President of the SGA to ensure each College is represented by at least two
members). The student members must be in good standing, have completed a minimum of 60 semester
hours, and be carrying a minimum of twelve hours. A student will be considered not in good standing if
she/he is currently suspended, on disciplinary probation, has non-completed sanctions, or carries a
cumulative GPA of less than 2.5.

4. PROPOSED CHANGE/ADDITION/DELETION:

4.7.14 Student Conduct Board

Membership: Ten to twelve faculty (two elected from each College and two at large members elected by
the faculty), six ten administrative staff or faculty members (appointed by the President), and twelve
fifteen students (appointed by the President of the SGA to ensure each College is represented by at least
two members). The student members must be in good standing, have completed a minimum of 60
semester hours, and be carrying a minimum of twelve hours. A student will be considered not in good
standing if she/he is currently suspended, on disciplinary probation, has non-completed sanctions, or
carries a cumulative GPA of less than 2.5.

5. Justification:

The numbers need to reflect the current language of the Code of Student Conduct.





		5.3 Faculty Grievance Procedure

		4.7.14 Student Conduct Board

		4.7.14 Student Conduct Board
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Faculty Senate Motion Submission Form

Complete this form for all proposals to be considered by the Faculty Senate and send to the
Faculty Senate Chair (senchair@coastal.edu) and Recorder (srecord@coastal.edu). The meetings
and proposal submission deadline dates may be found on the Faculty Senate website at:
www.coastal.edu/facultysenate.

Meeting date:

March 6, 2019

A brief title/summary/name of the motion:
Delete references to "teaching lecturers" and "senior teaching lecturers."

Name of the individual, committee, office or department submitting the motion:
David Kellogg, Faculty Manual Review Committee

Existing policy, practice(s) or procedure(s) relevant to the motion (if applicable):

The faculty manual refers to "teaching lecturers” and "senior teaching lecturers”;
however, appointments to these positions are called "lecturers” and "senior lecturers.”

Proposed new or change(s) to existing policy, practice(s) or procedure(s):

Change all references to "teaching lecturer"” to "lecturer” and to "senior teaching
lecturer” to "senior lecturer.”

Justification for the proposed action(s):
The faculty manual needs to be updated to reflect the titles of the appointments.

Faculty Senate Motion Submission Form Page 1 of 1
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		Meeting date: March 6, 2019

		A brief titlesummaryname of the motion: Delete references to "teaching lecturers" and "senior teaching lecturers." 

		Name of the individual committee office or department submitting the motion: David Kellogg, Faculty Manual Review Committee

		Existing policy practices or procedures relevant to the motion if applicable: The faculty manual refers to "teaching lecturers" and "senior teaching lecturers"; however, appointments to these positions are called "lecturers" and "senior lecturers." 

		Proposed new or changes to existing policy practices or procedures: Change all references to "teaching lecturer" to "lecturer" and to "senior teaching lecturer" to "senior lecturer." 

		Justification for the proposed actions: The faculty manual needs to be updated to reflect the titles of the appointments. 






University-wide Non-Tenure Track Ad Hoc Committee Report

The University-wide Non-Tenure Track ad hoc committae has roots in a similar committee in the
Edwards College, nately the Contingent Faculty Committee. Members of the Edwards college
committee expressed interest and concern that non-tequre track faculty in other colleges were not
benefiting from discussion and policy review that would mutually benefit all non-tenure track
faculty. Additionally, our peer and aspirant institations in the state have similar university-wide
committees that address issues particelar to non-teaure track faculty, including the University of
South Carclina, College of Charleston, and Winthrop University. After a request to the chaiz of
Faculty Serate, an ad hoc committee was created in Fall 2018 to explore issues and data specific to
non-tenure track faculty to discover if the outcomes warrznted a university-wide standing
committee.

With kelp from Institutional Research we gathered data that informed us of the following:

1. In 2l colleges more than half of the students taught in Fail 2017 and Spring 18 were taught
by non-tenure track faculty. (Appendix 1)

2. Data shows an increase in non-tenure track faculty hired since Fall 2017, which inclades the
lecturer conversions in Fail 2018. {Appendix 2)

3. The number of non-tenure track faculty outnumber tenured and tenure-teack faculty
consistently since Fall 2016, (Appendix 3)

If made a standing committee, the objectives and geals would possibly include, but not be limited to
the following: review and recommend cleat language in the Faculty Manual about performance
expectations and promotion paths for lecrurers; voting rights for lecturers and senior lecturers;
policy on annual reviews for teaching associates; topics related to resources and lack of resources;
training; non-tenure track faculty representation on standing committees; retaining faculty; shared
governance and transparency with hiring; continuity of communication; continuously review and
recommend policies and procedures related to the Faculty Manual and Coilege Handbooks,

We recommend the following Representation and Make-up:
: 1 non-tenure track faculty member from each college

2 at-large members from the faculty
1 Senate appointee
Ombudsperson
1 representative or halson from the Faculty Welfare Committee
1 Staff person that teaches
1 committes person that represents Human Resources

Respectfully submitted,

Amy Tully, Chair, Professor and Associate Dean, Edwards College
Andrew Busch, Assistant Professor, HTC Honors College

Susan Foley, Lectuter, Spadoni College of Education

Kris Mclntyre, Lecturer, Department of Theatre

Amber McWilliams, Lecturer, College of Science





Brandi Neal, Lecturer, HT'C Honozs College

Jenn Shinaberger, Director, CeTEAL

Lee Shinaberger, Lecturer, Wall College of Business

Jim Solazzo, Associate Provost for Assessment and Acereditation
Logan Woodle, Assistant Professor, Department of Visual Arts





Number of Students Taught
By Rank
Fall 2017

Total Students

_Count % Count. .| ... .% .. .| Count | % Count %

Tenured 717 20.4% 1,517 35.4% 48.5% 2,362 29.3%
Tenure Track 603 17.2% 974 22.8% 56 21.2% 1,633 20.3%
Non-Tenure Track 962 27.4% 1,369 32.0% 42 15.9% 2,373 29.5%
Part-Time 1,227 35.0% 421 9.8% 38 14.4% 1,686 20.9%
3,509 100.0% 4,281 100.0% 264 100.0% 8,054 100.0%

94 12.2% 193 16.0% 367 39.5% 654 22.5%

79 10.2% 417 34.5% 146 15.7% 642 22.0%

63 8.2% 131 10.8% 2 0.2% 196 6.7%

Part-Time 537 69.5% 469 38.8% 415 44.6% 1,421 48.8%
Overall 773 100.0% 1,210 100.0% 930 100.0% 2,913 100.0%
Tenured 2,234 17.4% 1,665 30.2% 99 83.2% 3,998 21.7%
Tenure Track 1,917 14.9% 1,522 27.6% 14 11.8% 3,453 18.7%
Non-Tenure Track 3,486 27.2% 1,267 23.0% 5 4.2% 4,758 25.8%
Part-Time 5,198 40.5% 1,053 19.1% 1 0.8% 6,252 33.9%
Overall 12,835 100.0% 5,507 100.0% 119 100.0% 18,461 100.0%
Tenured 1,921 14.6% 3,536 35.1% 140 44.2% 5,597 23.8%
Tenure Track 1,430 10.9% 2,000 19.9% 159 50.2% 3,589 15.3%
Non-Tenure Track 4,180 31.9% 2,321 23.1% 5 1.6% 6,506 27.7%
Part-Time 5,592 42.6% 2,203 21.9% 13 4.1% 7,808 33.2%
Overall 13,123 100.0% 10,060 100.0% 317 100.0% 23,500 100.0%
Tenured 4,966 16.4% 6,911 32.8% 734 45.0% 12,611 23.8%
Tenure Track 4,029 13.3% 4,913 23.3% 375 23.0% 9,317 17.6%
Non-Tenure Track 8,691 28.7% 5,088 24.2% 54 3.3% 13,833 26.1%
Part-Time 12,554 41.5% 4,146 19.7% 467 28.7% 17,167 32.4%
Overall 30,240 100.0% 21,058 100.0% 1,630 100.0% 52,928 100.0%

IRAA -01/14/2018
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Overall

Number of Students Taught

By Rank
Spring 2018

Total Students

" 34.6%

Tenured 680 28.2% 1,788 38.2% 71 29.2% 2,539

Tenure Track 461 19.1% 1,117 23.8% 119 49.0% 1,697 23.1%
Non-Tenure Track 698 28.9% 1,321, 28.2% 52 21.4% 2,071 28.2%
Part-Time 574 23.8% 458 9.8% 1 0.4% 1,033 14.1%
Overall 2,413 100.0% 4,684 100.0% 243 100.0% 7,340 100.0%
Tenured 115 22.8% 240 21.5% 267 38.1% 622 26.8%
Tenure Track 97 19.2% 316 28.3% 159 22.7% 572 24.7%
Non-Tenure Track 59 11.7% 110 9.9% 0 0.0% 169 7.3%
Part-Time 233 46.2% 449 40.3% 275 39.2% 957 41.3%
Overall 504 100.0% 1,115 100.0% 701 100.0% 2,320 100.0%
Tenured 1,573 16.3% 2,021 31.8% 56 46.3% 3,650 22.7%
Tenure Track 1,411 14.6% 1,615 25.4% 43 35.5% 3,069 19.0%
Non-Tenure Track 3,188 33.0% 1,484 23.4% 17 14.0% 4,689 29.1%
Part-Time 3,474 36.0% 1,227 19.3% 5 4.1% 4,706 29.2%
Overall 9,646 100.0% 6,347 100.0% 121 100.0% 16,114 100.0%
Tenured 1,724 16.7% 3,745 34.5% 87 34.5% 5,556 25.9%
Tenure Track 901 8.7% 2,178 20.0% 148 58.7% 3,227 15.1%
Non-Tenure Track 3,669 35.6% 2,331 21.5% 1 0.4% 6,001 28.0%
Part-Time 4,011 38.9% 2,609 24.0% 16 6.3% 6,636 31.0%
Overall 10,305 100.0% 10,863 100.0% 252 100.0% 21,420 100.0%
Tenured 4,092 17.9% 7,794 33.9% 481 36.5% 12,367 26.2%
Tenure Track 2,870 12.6% 5,226 22.7% 469 35.6% 8,565 18.1%
Non-Tenure Track 7,614 33.3% 5,246 22.8% 70 5.3% 12,930 27.4%
Part-Time 8,292 36.3% 4,743 20.6% 297 22.6% 13,332 28.2%
Overall 22,868 100.0% 23,009 100.0% 1,317 100.0% 47,194 100.0%

IRAA - 01/14/2018
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Student Credit Hours Taught
By Rank
Fall 2017

Tenured 2,133 20.7% 4,471 35.6% 406 49.9% 7,010 29.6%
Tenure Track 1,809 17.5% 2,893 23.0% 168 20.6% 4,870 20.5%
Non-Tenure Track 2,704 26.2% 3,943 31.4% 126 15.5% 6,773 28.6%
Part-Time 3,681 35.6% 1,261 10.0% 114 14.0% 5,056 21.3%
Overall 10,327 100.0% 12,567 100.0% 814 100.0% 23,708 100.0%
Tenured 282 12.3% 596 15.4% 1,101 39.1% 1,979 22.1%
Tenure Track 237 10.4% 1,260 32.6% 438 15.6% 1,935 21.6%
Non-Tenure Track 189 8.3% 393 10.2% 6 0.2% 588 6.6%
Part-Time 1,581 69.1% 1,619 41.9% 1,269 45.1% 4,469 49.8%
Overall 2,289 100.0% 3,868 100.0% 2,814 100.0% 8,971 100.0%
Tenured 5,557 14.0% 4,650 27.8% 333 84.7% 10,540 18.6%
Tenure Track 5,639 14.2% 4,607 27.6% 42 10.7% 10,288 18.1%
Non-Tenure Track 11,540 29.1% 4,176 25.0% 15 3.8% 15,731 27.7%
Part-Time 16,384 42.6% 3,279 19.6% 3 0.8% 20,166 35.6%
Overall 39,620 100.0% 16,711 100.0% 393 100.0% 56,724 100.0%
Tenured 5,234 15.3% 9,332 37.0% 411 49.0% 14,977 24.8%
Tenure Track 3,867 11.3% 5,220 20.7% 376 44.8% 9,463 15.7%
Non-Tenure Track 11,576 33.8% 6,015 23.8% 14 1.7% 17,605 29.2%
Part-Time 13,521 39.5% 4,680 18.5% 38 4.5% 18,239 30.3%
Overall 34,198 100.0% 25,247 100.0% 838 100.0% 60,283 100.0%
Tenured 13,206 15.3% 19,049 32.6% 2,251 46.3% 34,505 23.1%
Tenure Track 11,552 13.4% 13,979 23.9% 1,024 21.1% 26,555 17.7%
Non-Tenure Track 26,009 30.1% 14,527 24.9% 161 3.3% 40,697 27.2%
Part-Time 35,667 41.3% 10,839 18.6% 1,424 29.3% 47,930 32.0%
Overall 86,434 100.0% 58,393 100.0% 4,859 100.0% 149,686 100.0%
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Student Credit Hours Taught

By Rank
Spring 2018

Total Students

__Count

_%

Tenured 1,833 26.8% 5,326 38.9% 211 28.6% 7,370 34.7%
Tenure Track 1,385 20.3% 3,335 24.4% 369 49.9% 5,089 23.9%
Non-Tenure Track 1,898 27.8% 3,759 27.5% 156 21.1% 5,812 27.3%
Part-Time 1,719 25.2% 1,268 9.3% 3 0.4% 2,990 14.1%
Overall 6,834 100.0% 13,687 100.0% 739 100.0% 21,260 100.0%
Tenured 345 23.3% 779 20.6% 867 39.1% 1,991 26.6%
Tenure Track 291 19.7% 996 26.3% 525 23.7% 1,812 24.2%
Non-Tenure Track 177 12.0% 330 8.7% 0 0.0% 507 6.8%
Part-Time 667 45.1% 1,685 44.5% 825 37.2% 3,177 42.4%
Overall 1,480 100.0% 3,790 100.0% 2,217 100.0% 7,487 100.0%
Tenured 4,283 14.0% 5,789 30.5% 222 53.2% 10,294 20.6%
Tenure Track 4,087 13.4% 4,620 24.4% 129 30.9% 8,836 17.7%
Non-Tenure Track 10,747 35.2% 4,731 25.0% 51 12.2% 15,529 31.1%
Part-Time 11,408 37.4% 3,811 20.1% 15 3.6% 15,233 30.5%
§| Overall 30,524 100.0% 18,951 100.0% 417 100.0% 49,892 100.0%
Tenured 4,147 16.1% 9,514 35.5% 278 36.2% 13,939 26.2%
Tenure Track 2,491 9.7% 5,671 21.2% 432 56.3% 8,594 16.1%
Non-Tenure Track 9,710 37.8% 6,180 23.1% 4 0.5% 15,894 29.9%
Part-Time 9,336 36.3% 5,424 20.2% 53 6.9% 14,813 27.8%
§ Overall 25,684 100.0% 26,789 100.0% 767 100.0% 53,240 100.0%
Tenured 10,608 16.4% 21,408 33.9% 1,578 38.1% 33,594 25.5%
Tenure Track 8,253 12.8% 14,622 23.1% 1,455 35.1% 24,330 18.4%
Non-Tenure Track 22,532 34.9% 15,000 23.7% 211 5.1% 37,742 28.6%
Part-Time 23,130 35.8% 12,188 19.3% 896 21.6% 36,213 27.5%
Overall 64,522 100.0% 63,217 100.0% 4,140 100.0% 131,879 100.0%
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Non-Tenure Track Distribution of Courses

Fall 2017

0.5 0 5
1 1 137
1.5 0 6
2 5 72
2.5 0 1
3 10 34
4 43 36
5 45 36
5.5 2 0
6 12 6
6.5 1 0
7 5 2
8 2 1
9.5 0 1
Total 126 337
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Non-Tenure Track Distribution of Courses

Spring 2018

0 0] 99
0.5 0 4
1 4 75
2 4 60
3 11 28
4 44 29
5 41 27
5.5 1 0
6 14 10
7 5 3
8 2 i
14.5 0 1
Total 126 337
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Non-Tenure Track Distribution of Credits Taught
Fall 2017

Tenure Status

# of Credits Taught

Non-Tenure Track Part-Time

0 0 4
0.5 0 2
1 0 8
15 0 3
2 0 18
3 1 116
4 1 12
4.5 0 6
5 2 11
5.5 0 1
6 9 49
7 3 1
8 3 2
9 9 27
10 3 3
10.5 il 0
11 1 2
11.5 1 1
12 11 16
13 6 3
14 6 0
15 39 29
16 10 18
16.5 i 0
17 4 0
18 10 3
19 2 0
20 2 0
21 1 2
Total 126 337
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Non-Tenure Track Distribution of Credits Taught

Spring 2018

# of Credits Taught Jentie Sttus :
Non-Tenure Track Part-Time
0 0 102
0.5 0 1
1 2 8
1.5 0 3
2 1 17
3 2 49
4 2 8
5 2 10
6 4 37
7 2 4
8 4 10
9 9 23
10 4 3
11 4 1
12 10 20
13 8 2
14 7 1
15 41 25
16 6 6
16.5 0 1
17 3 0
18 12 4
19 1 1
20 1 0
22 1 0
33 0 1
Total 126 337
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Non-Tenure Track Distribution of Student Credit Hours

Student Credit Hours

Fall 2017

Tenure Status
Non-Tenure Track

Part-Time

Under 30 0 37
30-59 1 64
60-89 4 65
90-119 6 33

120-199 8 47

200-299 32 39

300-399 39 30

400-499 21 14

500+ 15 8
Total 126| 337
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Non-Tenure Track Distribution of Student Credit Hours

Student Credit Hours

Spring 2018

Tenure Status

Non-Tenure Track Part-Time

Under 30 2 126
30-59 5 35
60-89 2 35
90-119 4 28
120-199 15 39
200-299 26 32
300-399 38 29
400-499 30 10
500+ 4 3
Total 126 337
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Count of Faculty Teaching Courses by Rank

Rank FA16 SP17 FA17 SP18 FA18

Professor/Librarian 96 95 98 97 102
Associate Professor/Librarian 120 120 114 113 124
Assistant Professor/Librarian 110 109 122 2 114
Total Tenured/Tenure-Track Faculty 326 324 334 332 340
Visiting Assistant Professor 10 10 6 6 3
Senior Instructor/Lecturer 21 21 23 23 - 22
Instructor/Lecturer 101 103 97 97 136
Teaching Associates 289 250 337 267 294
Total Non-Tenure-Track Faculty 421 384 463 393 455
Total Faculty 747 708 797 725 795

Source: List of Teaching Faculty






Count of Faculty Teaching Courses by Rank
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Count of Faculty Teaching Courses by Rank
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Faculty Course Load Metrics
FTE, Courses, and Credit Hours
Methodology

Four different metrics are presented in this report to assess faculty load of full-time faculty. Due to the unigue requirements of each program, some metrics may not be
useful for comparison across all programs.

Full-time equivalency (FTE):

The Commission on Higher Education in South Carolina provides calculations for determining part-time faculty member's FTE. For this report, these calculations were used on all faculty,
regardless of full-time/part-time status, to help account for differences in courses. For instance, higher weight is given tc graduate courses. Additionally, courses such as internships,
practicums, and thesis courses are normatized based on student enrollment as @ means to make them comparahle to traditional lecture courses. In these courses, every 3-4 students is
considered to be equivalent to a three credit course.

Considering a major fall and spring term, a tenured/tenure-track faculty member teaching a:
3-3 load should have an FTE of 1.49
3-4 load should have an FTE of 1.74
4-4 load should have an FTE of 1.99

Ceonsidering a major fall and spring term, non-tenure-track faculty member teaching a:
4-4 load should have an FTE of 1.99
4-5 load shouid have an FTE of 2.24
5-5 load shouid have an FTE of 2.49

# of courses:
The number of courses is the total number of courses taught by a faculty member, excluding courses that are considered credit banking.

# of course credit hours:
The actual number of credit hours taught by a faculty member, regardless of the number of students enrclled. Courses that are considered credit banking are excluded.

# of student credit hours:

The number of students enrolled multiplied by the number of credit hours. Courses that are considered credit banking are excluded. To calculate student credit hours for variable cred hour
courses, the number of students enrolled at each number of credit hours is multiplied by those credit hours and then summed together. For instance, two students at 10 credit hours and
four students at 3 credit hours would be calculated as: 2%10 + 4*3 = 32 student credit hours.

IRAA - 06/04/2018
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Faculty Course Load Metrics
FTE, Courses, and Credit Hours
By College
Academic Year 2016-17

Fall 2016 and Spring 2017 - By College
Note: Only includes faculty that taught in both terms.

All Courses ; 16 i e s e ACOTE COUNSRS Slip o B el
# # course credit # student credit # faculty teaching at # of core
FTE* courses hours hours least one core course courses taught
: N | Mean Median Mean Median Mean Median Mean Median # #  Avg. # per faculty

Tenured 27 1.39 1.49 5.52 6.00 16.30) 18.00| 497.19| 486.00 2 7.4% 6 0.22

8 Tenure-track 18 1.47 1.45 5.81 6.00 16.97| 16.50| 486.17| 454.50 3 16.7% 10 0.56
O |Non-tenure-track 14 2.50 2.48 9.39 10.00] 26.54| 28.50| 788.29| 885.00 6 42.9% 31 2.21
Overall 59 1.68 1.49 6.53 6.00 18.93 18.00] 562.90| 515.00 11 18.6% 47 0.80
Tenured 14 1.86 1.74 5.93 6.00) 21.00 19.50] 309.00, 315.00 0 -- 0 -

o Tenure-track 10 1.60 1.74 5.70 6.00 18.30| 18.00| 278.40| 276.00 0 -- 0 --
© |Non-tenure-track 4 3.33 2.37 7.75 7.50] 26.25 24.00|] 435.00| 412.50 0 -- 0 -
Overall 28 1.97 1.74 6.11 6.00f 20.79 18.00] 316.07| 315.00 0 = 0 -
Tenured 66 1.31 1.39 5.31 6.00 15.47| 17.50| 325.10| 303.00 45 68.2%| 130 1.97

; Tenure-track 46 1.42 1.49 5.73 6.00 16.53 18.00| 345.78| 350.75 27 58.7% 90 1.96
8 Non-tenure-track 55 2.22 2.49 7.91 8.00 26.47| 30.00f 577.60, 591.00 47 85.5%| 298 5.42
Overall 167 1.64 1.49 6.28 6.00] 19.38 18.00] 413.96| 417.00 119 71.3%| 518 3.10
Tenured 74 1.34 1.33 6.07 6.00 15.26 16.00| 390.72| 406.00 30 40.5% 83 1.12

a Tenure-track 37 1.39 141 6.04 6.00 16.31 18.00f 405.16| 456.00 12 32.4% 34 0.92
© |Non-tenure-track 51 2.09 2.24 9.83 9.00 24.25 26.50| 686.57| 717.00 41 80.4%| 240 471
Overall 162 1.59 1.49 7.25 7.00 18.33 18.00|] 487.15| 471.00 83 SNi296 [ 357 2.20
Tenured 2 1.09 1.09 4.50 4.50 9.50 9.50| 223.00| 223.00 0 0.0% 0 0.00

o |Tenure-track 1 0.50 0.50 2.00 2.00 6.00 6.00 99.00 99.00 1 100.0% 1 1.00
= [Non-tenure-track 4 217 2.16 9.13 9.00 25.38| 25.00] 391.50| 367.00 3 75.0% 8 2.00
Overall 7 1.62 1894 6.79 7.00 18.07, 19.00] 301.57| 353.00 4 57.1% 9 1.29

L Tenured 183 1.37 1.44 5.68 6.00 15.86 17.00] 374.68| 373.00 77 42.1%| 219 1.20
< |Tenure-track 112 1.42 1.49 5.81 6.00 16.59 18.00] 379.74| 420.00 43 38.4%| 135 1.21
= |Non-tenure-track | 128 2.23 241 8.87 9.00] 25.55 28.50] 633.79| 624.00 97 75.8%| 577 4,51
= Overall 423 1.65 1.49 6.68 6.00] 18.99 18.00] 454.42| 447.00 217 51.3%| 931 2.20

* FTE is based on actual courses taught, using CHE formulas. See attached page for more information.
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Faculty Course Load Metrics
FTE, Courses, and Credit Hours
By College
Academic Year 2017-18

Fall 2017 and Spring 2018 - By College
Note: Only includes faculty that taught in both terms.

All Courses Core Courses
# # course credit # student credit # faculty teaching at # of core
FTE* courses hours hours least one core course courses taught
N Mean Median Mean Median Mean Median Mean Median # % Avg. # per faculty
Tenured 27 1.54 1.49 6.11 6.00 17.94, 18.00| 507.07| 486.00 7 25.9%| 18.0 0.67
8 Tenure-track 17 1.66 1.58 6.56 6.00| 19.68 18.00] 558.53| 546.00 4 23.5%| 17.0 1.00
O |Non-tenure-track 14 2.42 2.49 8.96 9.75 26.29 28.50] 784.79| 861.00 3 21.4%| 14.0 1.00
Overall 58 1.79 1559 6.93 6.00f 20.47 18.00| 589.19| 544.50 14 24.1%| 49.0 0.84
Tenured 14 1.81 1.70 5.29 5.50 17.71 19.00| 272.21| 267.00 1 7.1% 1.0 0.07
= Tenure-track 12 1.60 1.66 5.83 6.00 19.08 18.00| 303.50| 297.00 1 8.3% 1.0 0.08
U [Non-tenure-track 2 1.99 1.99 8.00 8.00 24.00 24.00| 547.50| 547.50 0 0.0% 0.0 0.00
Overall 28 1.74 1.66 5.71 6.00) 18.75| 18.00| 305.29| 297.00 2 7.1% 2.0 0.07
Tenured 63 1.28 1.25 5.39 6.00 15.21 15.00| 299.17| 309.00 32 50.8%| 80.4 1.28
% Tenure-track 46 1.55 1.49 6.02 6.00 17.90| 18.00| 367.31| 364.50 28 60.9%| 70.2 1.53
8 Non-tenure-track 53 2.23 2.49 8.01 8.00| 26.67| 30.00f 583.79| 606.00 42 79.2%| 240.0 4.53
Overall 162 1.67 1.49 6.43 6.00 19.72 18.00f 411.64, 392.50 102 63.0%| 390.6 2.41
Tenured 71 1.32 1.33 6.06 6.00 15.01 15.00] 386.98| 390.00 24 33.8%| 70.0 0.99
2 Tenure-track 45 1.34 1.41 6.10 6.00f 15.94 17.00| 365.97| 372.00 14 31.1%| 17.2 0.38
© |Non-tenure-track 49 2.17 2.24 9.92 10.00f 24.80, 26.00] 671.96] 719.00 40 81.6%| 224.0 4,57
Overall 165 1.58 1.49 7.22 7.00f 18.17 17.00] 465.88| 432.00 78 47.3%| 311.2 1.89
Tenured 2 0.37 0.37 1.50 1.50 4.50 4.50| 136.50| 136.50 1 50.0% 1.0 0.50
o |Tenure-track 2 1.35 1.35 5.25 5.25 15.75 15.75| 259.20| 259.20 2 100.0% 4.2 2.10
= |Non-tenure-track 4 2.03 2.08 8.50 8.50|] 24.50| 25.00| 370.25| 366.00 2 50.0% 5.0 1.25
Overall 8 1.45 1.74 5.94 7.00] 17.31| 21.00| 284.05| 301.50 5 62.5%| 10.2 1.28
- Tenured 177 1.37 1.33 5.72 6.00] 15.62 16.00| 362.14| 366.00 65 36.7%| 170.4 0.96
< [Tenure-track 122 1.49 1.49 6.10 6.00] 17.50 18.00| 385.41| 376.50 49 40.2%| 109.6 0.90
£ |Non-tenure-track | 122 2.22 2.41 8.90 9.00 25.76 29.00| 634.67| 618.00 87 71.3%| 483.0 3.96
< Overall 421 1.65 1.49 6.75 6.50 19.11 18.00| 447.86| 425.00 201 47.7%| 763.0 1.81
* FTE is based on actual courses taught, using CHE formulas. See attached page for more information.
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Faculty Senate

Student Evaluation of Teaching Instrument

(SETI) Feedback
Spring 2019

n = 84 out of 756 Invited Faculty Members (11.1% response rate)

Do you approve, disapprove, or have no opinion on the proposed SETI?

Approve

Disapprove

No Opinion

Approve

Disapprove

No Opinion

IRAA 02/25/19
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Faculty Senate
Student Evaluation of Teaching Instrument
(SETI) Feedback
Spring 2019
n = 84 out of 756 Invited Faculty Members (11.1% response rate)

APPROVE: Comments
These are much better than the questions currently in use by our college.
The questions are very relevant. Maybe leave a couple spaces for departments/colleges to develop a couple of questions specific to their programs.

I like the new questions, and based on the pilot, they seem to do a better job of assessing specific aspects of teaching than the previous form. But, the biggest issue with
Student feedback, which this still doesn't address, is the extremely low number of responses ever since the university went to the online forms. Along with the changes to the
questions, this committee should also take up the question of how to increase student participation in the evaluation of teaching. The easiest way to do this, in my opinion, is
to have this be a requirement for completing the course. Just like we have holds for registration, have a hold on showing students their grade for the class until they complete
the evaluation. This would insure much higher rates of completion of the evaluations. And this is NOT a violation of students rights to their grades (as early administrations
have said), if this is written into the requirements for every course, that students must complete the evaluation to finish the course, then it is just another requirement of the
class which they must complete to receive credit for the course.

My only concern is whether the COS in particular will be using this in addition to the SET they already have in place or if there will be adjustments made and when we could
expect those to take place.

My approval, though, is with conditions. | agree with the point raised in our last meeting that one of the four questions on feedback should be either removed or combined
with another question on feedback. Otherwise, a full 1/3 of a teacher's evaluation will be on feedback, which is important but over-represented within this tool as a third of a
teacher's worth to a student's learning. | suggest either combining questions 10 and 12 or removing 13 altogether (I have doubts that students will understand the terminology,
which is, admittedly, field-specific and, therefore, jargon outside of the students' understanding).

Is this set of questions also to be used for on-line (that is, "distance") courses? If so, | question the relevance of P4. P5, and P6.

What modifications were made to the addendum for Laboratory courses? For example, should the instructor be evaluated on issues related to the laboratory space and/or
equipment available as these factors are not specifically related to the instructor or the instructor's teaching.

However, question #11 is not clear on "feedback". Does this mean just graded work or a written performance review? | believe to many students would read this question and
interpret "feedback" as a written review on the student and that is not feasible!

It is fine; as long as this is not the only way that faculty teaching effectiveness will be assessed, then it's fine.

The evaluations should include some sort of student self-assessment questions-- not just a faculty-focused form. (Yes, it is an evaluation of teaching, but we should know how
much the student studied (which ties to course difficulty), and other questions oriented in that direction.

I think this is a great improvement and | appreciate the work of this committee.

| celebrate the clear focus of the committee's work and their articulation of the values of challenge, responsiveness, respect and feedback. | found the report convincing, clear
and focused, and that attention was paid to areas in which discrimination and/or other biases could be present. Great job!

Thoughtful, conscientious, and informed committee members--thank you for your work! Clear analysis shows piloted instrument to have the advantages. | much prefer new
instrument.
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Faculty Senate
Student Evaluation of Teaching Instrument

(SETI) Feedback
Spring 2019
n = 84 out of 756 Invited Faculty Members (11.1% response rate)

APPROVE: Comments

The only items | have concerns about are the ones about timely feedback. I'm not sure students understand how long it can take to grade things. What if instead there was a
question asking if the professor had a policy about how long it would take to return grades, and that the professor abided by it?

I love the fact that these questions apparently iron out college- and gender-dependent biases. My only fear is that the summary provided does not make it clear how the new
questions affected the spread of the data. Is there still enough variation in scores to differentiate good instruction from bad instruction. | am assuming yes, and hence my
response is to approve. However, | do believe this is a legitimate concern. If the data is hardly spread out at all (say, varying from 4.25-4.75), then there is an issue here. If the
data is still similarly spread out to previous (in that excellent and poor instruction can still be easily differentiated), then | think the changes are definitively positive!

Thank you for your hard work. It is beneficial to keep up with these surveys.
Thanks for all of the hard work!

Would it be possible to amend P12 to include a specific time frame, or give examples? | usually return materials within 1-2 class periods, but some students expect feedback
more immediately.

| commend the committee on compiling an excellent list of questions!

First, | commend the work completed by the committee members on this task. | can imagine that this topic may have generated some lengthy discussions among members.
After reading the summary report, which probably doesn’t provide an honest account of the entire process, | would like to share some thoughts. First and most importantly,
and on a broader level, there must be meaningful discussions of how much emphasis should be placed on student evaluations as part of faculty teaching evaluations. According
to current P&T documents in the COE, for example, student evaluations is the most important factor in the Teaching Evaluation Rubric. The literature on teacher evaluation
tend to suggest that this is a difficult process and caution should be exercised when developing teacher evaluation systems due to the many factors that impact and need to be
in place in order to develop it. Second, my concern relates to the fact that members of the committee "brainstormed what effective teaching is". While | have full trust in the
quality of the members of the committee, it is difficult to imagine that all members possess a deep understanding of "what effective teaching is". This assumption can be
evidenced by the fact that the members heavily relied on one book (1st edition 1995; 2nd 2000; 3rd 2007) to select the questions to be used in the survey. | believe that having
more faculty from the COE, and perhaps specialists in this area, would have assisted in the development of the survey. Third, if this survey is to assist in the assessment of
teacher effectiveness, it should provide questions that measure more areas of teacher effectiveness, including teacher competence (e.g., content knowledge, pedagogical
knowledge, etc.) and perhaps students’ perception of learning and student grade. Looking at the 13 questions from the new survey, it appears that some of them relate to
managerial talks (e.g., be on time, feedback on time, etc.) and others are somewhat repetitive (e.g., treat students with respect and fairly; feedback questions). Forth, the
comparisons shown (pgs. 7-11) and summary on page 12 may suggest that the current evaluation may be more effective in capturing “what effective teaching is” than in the
new, proposed evaluation. For example, it appears that the current evaluation provides items that are related to teacher competence (e.g., “related topics to... real-world
examples; “use of examples clearly illustrated abstract concepts”). Additionally, a decrease in the COE overall means and increase of other colleges may support this
assumption, since it would be rational to think that, overall, the COE possess more “effective teachers” due to their background in education. To conclude, it appears that the
new evaluation may facilitate higher evaluation means. | believe that neither the current or new measure does a great job in assessing "teaching effectiveness". While | believe
it is important to have students' evaluation in order to improve teacher effectiveness, | disagree with the current emphasis placed on it as part of faculty evaluation.

I would propose one more question: "The instructor cared about me as a student and person".
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Faculty Senate
Student Evaluation of Teaching Instrument
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DISAPPROVE: Comments

This should be a tool to generally improve the teaching quality of our faculty. Ultimately, students and parents come to Coastal for the teaching quality and classroom size. This
should be our #1 performance metric. This is too generic - want better metrics to contrast strong teaching vs avg vs weak. Weak teaching should be provided developmental
training opportunities to improve. If consistently low rating over time, it should have impact on tenure and career path.

Until we find a way have having a better student response rate - this is a waste of time.

This proposed set of questions seems to under-evaluate teaching/instruction and over-evaluate students perceptions of professors. Questions 1-3 are students perceptions of
the professor, and 4-6 of the professor's class. Where are questions regarding whether the professors' instruction was effective? Whether appropriate means were used to
relay the content? Whether the professor was available for extra help? Whether the professor was concerned with students learning? Second, several of these questions
appear redundant. What is the difference between question 1 and 3? What is the difference between question 2 and 3? What is the difference between question 5 and 6?
What is the difference between question 7 and 8? What is the difference between question 8 and 9? What is the difference between question 11 and 13. What is the
difference between question 10 and 12? Next, what are you doing to increase student response rates on these teaching evaluations? What are you doing to increase students
awareness of the importance of these evaluations. Finally, | suggest the university acquaint itself with the large volume of research that demonstrates student evaluations of
instructor teaching are a POOR measure of instructional effectiveness and student learning. | refer the committee to the works of Uttl. et al. Full text manuscript available
here: https://www.chrisstucchio.com/blog_media/2016/assorted_links_nov_3_2016/Meta_analysis_of_faculty%27s_teaching_effectiveness_Student_evaluation_of_teaching-
_ratings_and_student_learning_are_not_related__student_evaluations_meta_analysis.pdf For example "Our up-to-date meta-analysis of all multisection studies revealed no
significant correlations between the SET ratings and learning. These findings suggest that institutions focused on student learning and career success may want to abandon SET
ratings as a measure of faculty's teaching effectiveness."

Question 4, 5, 6 are designed for face-to-face classes. | suggest that these questions are revised for both face-to-face and online classes. Question 7,8, 9 are also problematic.
Challenging classes are not the same as useful classes; making classes challenging is not to make teaching and learning more effective.

At what point in the evaluation of teaching did this instrument actually ask about fundamental pedagogical practices? | didn’t actually see it.

At a university that allows students to walk in front of lecturing professors, come and go as they place, and send rude emails, and which offers no administrative or institutional
support to help mitigate that, a question about treating students with respect has no business. They're not in a position to judge respect, since they have no concept of it.

| don't see any evidence that this is an improvement, so for longevity sake, keep the old form.

P-10/12 P10 - The instructor gave feedback quickly enough to benefit me. P12 - The instructor provided feedback in a timely manner. These are redundant, but of the two,
P10 is a much better question, because "timely" is defined in P10, whereas in P12, "timely" is subjective, and left for the students to define. Instructors with even mildly healthy
boundaries will receive low scores in a general population that prefers things instantaneously. P4 - The instructor was on-time for class. |think P4 should be removed. It has
never been on an evaluation at any other school I've worked at. | think that's because while punctuality is important, the question is not about learning. It places the student in
an employer's position. Also, generally, | don't think evaluations that ask if students "strongly agree" are worded in a way that suits logical thinkers. | don't know if that's the
plan going forward, but | never check "strongly agree" on anything. Agreement doesn't have degrees. It's even more important that students understand disagreement doesn't
have degrees. A soft disagreement is still a firm one. | have seen scaled rubrics that do not label levels of agreement, but ask simply that students rank the instructors capacity
at each item, as they see it, on a scale of 1-5. | think instructors will receive more positive feedback with this wording, which is ultimately good for the university.
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I would argue that the changes are not substantially different from the approach taken by the original set of questions. | say this because there is still an undervalued aspect of
teaching that is not represented: innovative pedagogy, time outside of class, response to emails, etc. a category that is disproportionately filled by women. | do agree with
questions that were removed, but overall, | don't think these questions adequately evaluate university instruction.

Questions about a class being challenging are so difficult in one of the classes | teach. The content is not difficult but is necessary (resume writing, professionalism, etc). With
three questions pertaining to difficulty my evaluations will be awful

The questions are more tailored towards feedback from the instructor to the students. How is timely feedback defined?

First, there is way too much attention given to how faculty make students feel. Respect is earned. | try to respect my students as much as | can, but it's hard to show respect for
students who are texting in class, playing on their computers, sleeping in class, talking inappropriately to other students, and otherwise. These are the students you would be
asking to judge our levels of respect based on their behavior in class. The minute a student thinks a professor has looked at them cock-eyed, they're going to think the
professor is disrespecting them, and drop scores accordingly. If | were an untenured assistant professor, lecturer, or adjunct, I'd be terrified and would feel compelled to coddle
and kiss my students' asses for fear | might make them angry because they took something | said in class the wrong way. Second, and more importantly, the word "learn" isn't
located in any of these questions. | know several of these questions have always been on our evaluations, but shouldn't we be trying to find out whether students thought they
learned something from the classes they took? It seems like everything we are asking students is completely peripheral to the actual learning process. Asking someone if a class
is "challenging" is not the same as asking someone whether they learned something. A course may be challenging because they aren't learning anything. Asking someone
whether the workload in a class is challenging is also a terrible question. Most students will think any work that has to be done in a class is challenging. You're basically asking
them if they have too much work to do in a class. These questions are just enabling poor students to continue to perform poorly, and to critique faculty members on criteria
completely outside the scope of learning. Just go back to the old questions. Please.

Beyond the absurdity of student-teacher evaluations, the 13 "questions" proposed are beyond ridiculous, individually represent multivariate traits making any meaningful
interpretation impossible, and patently measure nothing of value.

There are far too many questions -- Nearly one-third (30.7%) -- about feedback. Questions P10 and P12 are redundant. | suggest limiting "feedback" to one question. | feel
P13 on the constructiveness of feedback is the most relevant to our role as teacher/professor. There are NO questions on the quality of instruction or the preparedness of the
professor which are needed. | would delete feedback questions and add questions to evaluate both of these areas.

Students are not qualified to evaluate faculty.
6, 7, & 8 are problematic questions for composition classes since students do not seem to equate writing skill improvement as a valued process of learning.

Overall | do not think the content is bad, but | think many of the questions are redundant. For example: The instructor used class time well. Time spent in the classroom was
worthwhile.
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DISAPPROVE: Comments

The proposed questions do not measure teaching effectiveness, as stated in Objective 1-1-1. The proposed questions evaluate the classroom environment, which is not always
a surrogate for effective teaching. The respect questions are highly subjective and do not account for cultural, racial, etc. differences in what is considered "respectful".
Questions P5 and P6 are very similar. Questions P7, P8, and P9 do not account for a student's background in the subject matter. Perhaps they are retaking the class, perhaps
they are seniors in a 100-level class, etc. What is the difference between Questions P10 and P12? They appear to be asking the same thing. Do we believe students will be
able to discern differences between the two and answer appropriately? The report from the committee does not mention which classes were used for the pilot study. | would
like more transparency and would like more evaluation of this proposed survey before adopting it school-wide.

The proposed SETI, while improved in some ways over the prior version (student biases are somewhat reduced), still retains questions that are highly subjective (e.g. people do
not all define "respectful" behavior in the same way; some individuals, including students may find it "disrespectful" to have their opinions challenged with scientific, historical,
or other facts, despite this being an essential part of learning). Even the questions about the professor's timeliness in returning work, effective use of time, was the course
challenging, are subjective, yet, these will be translated into a ordinal score that will be used in promotion and tenure decisions (and statistically misused by being averaged, as
if it were continuous data). There are no questions to capture data relevant to the students' levels of effort in the course (attendance, hours/ week studying), what grade they
expect to earn, or the like, which relate to their perception of the instructor and course. For something as significant to P&T, and to pedagogical development, there has been
little time for faculty to review and consider this proposed instrument.

| disapprove of having 2 different questions that ask essentially the same question about the timeliness of feedback. This will greatly disadvantage those of us who teach
writing classes, and most people teaching writing intensive courses rely on yearly reappointment. This could have a drastic impact on our jobs.

| disapprove of it if it is the only set of questions that will be used. If my teaching is going to be evaluated on these 4 qualities only, then | would push my department to
develop its own evaluation. | am not sure why the questions have to lead to a latent factor. Finally, how do these 4 factors help instructors develop into better teachers? You
identified several other factors and they are going to be dropped because the pilot questions didn't identify a factor?

Questions 10 and 12 are repetive and will negatively affect those teaching lower-division composition classes.

There are no questions related to whether or not the SLOs were met. For example, if a class syllabus says they will work in teams, did they work in teams? If writing skills are
essential,did the class include writing? If Topic XYZ is listed in the syllabus, was Topic XYZ actually covered?

Let's be really innovative -- scrap the useless student survey altogether and do something more formative. Lots of institutions are making strides in this area.

There appears to be a lot of redundancy to the questions: P1 and P3 get at respect and fairness P5 and P6 both consider use of class time P7 and P9 both consider the
challenge of the course...difference between workload and difficulty, yes, but P7 and P9 seem too similar P10 and P12 sound too similar

If this instrument is intended to be used to evaluate distance learning faculty, then I disapprove, as many of the questions are inappropriate for the modality. In the report, the
impact on DL faculty scores was noted: "Face to face courses had generally higher ratings than did hybrid or DL courses, in respect and time, and in the overall score." For
those of us who teach ONLY online courses, this is an unfair instrument. | hope the committee's intent was not to create a "one-size-fits-all" model. DL faculty need to continue
to be evaluated by DL focused instruments (only).

This instrument is not valid for online courses and online course faculty (i.e. P4, P5, P6).

Several of the questions are asking the same thing, which could perhaps distort any kind of objective evaluation.
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DISAPPROVE: Comments

P1, 2, and 3 are largely the same. P2 is the best version of the 3. Be concise. P5 and 6 are largely the same. Choose one. P6, 7, and 8 are largely the same. Choose one. P10
and 12 are the same. Choose one. 50% (or more) of these questions are inane. Why are there no questions asking "l spent hours preparing for this course's work"?
Or "on a scale of 1 to 10, | would say | putin an ___in terms of effort?" "Based upon the effort | made in performing the work of this course, | expect to earn an "? Why
are there NO questions, for that matter, that make the students feel like they are at least partially responsible for making an effort to learn the material of the course? What
is this, kindergarten? "My teacher is pretty and nice. She doesn't ask much of me, and praises everything | do, no matter how poorly. | like her. She brings us candy. She gave
me 5 gold stars, the highest performance in the class. |learned nothing, but | enjoyed it. A+++" This entire assessment is humiliating to faculty members who are experts at
teaching within their disciplines.

There is nothing in the statements about how an instructor can better class class content. There is nothing in the statements about how an instructor can better anything,
actually - it's all subjective judgement with no actual effective feedback. Students who rarely come to class have just as much of a say as the students who are always there...
Because it is subjective, it can be easily skewed by students that feel "wronged" when instructor followed syllabus, rubrics, attendance policy etc. Don't really think that a large
number of people who don't know how to use time effectively should be judging others on classroom time usage. The statements seem a bit redundant. There are some
redundancies in the statements. The statement's redundancies seem apparent. The wording of the statements made light of the statements redundancies. Redundancies
appear throughout the statements.

Why use a 5 point scale instead of a 10 point? It would allow students to more accurately access instruction and they are more accustomed to it. We don't use a 5 point scale
to evaluate them. | also think input from the student (such as -In this class | expect to receive a grade of A, B+, B, etc. and -In this class | participated: actively, occasionally,
almost never, or daily, weekly, never, etc.) would elicit more reasoned and thoughtful feedback. Is there any reason why upper level classes and intro classes need to use the
same evaluation? The 13 questions are more oriented towards upper level courses. The timing of the evaluations needs to be rethought. Why are evaluations given at the very
end of the semester when the students are fatigued and feel overwhelmed. By week 10 or 12 they have formed an opinion about the quality of the course and they could more
realistically complete the evaluations without the stress of their final grades hanging over them.

This may be fine for tenured and tenure-track faculty, but there is nothing measurable here for lecturers, whose evaluations determine contract renewal. These questions
basically as if the students liked the professor and the class. Respect, fairness, etc. are entirely based on personal opinions of the students. What about the academics?

P7, P8, P9 appear to be too similar/duplicate questions. P12 - Clarify "timely" for instructors with a larger grading load - (writing instructors). P8 and P9 also appear to be too
similar - What is the distinction, if any, between "workload"and "assignments." P1-P13 defined as "questions" when they are in fact statements. It is possible that individuals
would respond differently when posed a question versus a statement that implies a simple "yes" or "no" response.

| find it interesting that there is no question about actual learning in the questions. There is also no question about the professor's level of knowledge of the material.

P4 Question is not an effective or reliable of teacher commitment and should not be included. It is not a worthwhile diagnostic indicator of anything valuable for teaching and
learning. Overall, the proposed evaluation instrument entirely misses the one most basic premise of current thinking and practice in the evaluation of faculty- the status of the
relationship between teaching and learning. The latter essential component is entirely missing in the revised evaluation concept. This oversight returns the whole project to an
era of focusing what the teacher does and neglects the learner and the processes of learning. It is a poor statement of how faculty representatives currently construe
contemporary practices in teaching and learning and drives CCU back to the late 1970s instead of moving on the front foot to create real, systematic communities of learners
rather than individual focused on "what | do in my classes".
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DISAPPROVE: Comments

I have quite a few comments. One major concern is the lack of emphasis on the quality of teaching in the classroom. P1 - The instructor treated students with respect. P2 - The
instructor promoted an atmosphere of mutual respect. Redundant - only "The instructor promoted an atmosphere of mutual respect" is needed. The instructor promoting an
atmosphere of respect encompases treating students with respect. Conversely, if the instructor doesn't treat the students with respect, then the instructor has not promoted
an atmosphere of mutual respect. P3 - The instructor treated students fairly. Ambiguous and far too broad. "Fairly" in what aspect? Grading? Group work? Make-up work or
exams? Absences? What if the instructor doesn't offer a particular student extra credit (because not everyone in the class would have that opportunity), and the student
considers that unfair? P5 and P6 are similar in what they measure and | recognize the difference between the two questions. | don’t, however, think students will in most cases
recognize the difference. They will perceive these questions as the same. P8 - The workload in this course was challenging. Workload should be measured in terms of
appropriateness, i.e. too little or too much. Workload isn’t challenging, course content is. P9 - The assignments in this course were challenging. This question would be better
if it encompassed more than just the assighments. As P7 already asked about the course being challenging | think these two questions could be combined, or P9 eliminated.
P11 - The instructor provided feedback on my performance. This is a Y/N question, not a level of agreement. They provided feedback or they didn’t. Any of the other feedback
questions, if answered, cover this. P12 - The instructor provided feedback in a timely manner. P10 and P12 are virtually the same question. Drop P12. P13 - The instructor's
feedback was constructive. Overall, the concepts of “constructive” feedback provided in a “timely” manner are the only two needed, so P10-P13 can be combined into two
questions. We don't need to measure if feedback of any quality was given (P11); instead, we want to measure if the feedback given helped student learning in content (P13)
and timeliness (P10). As far as some of the questions on the current measure, | think these questions are important: Q1 - Student responsibilities in the course were well
defined. Not knowing what to do, or pretending that they don’t know, is a very real problem. This is the same whether a F2F or online class. Q3 - The instructor exposed
students to diverse approaches to problem solving. Being that “critical thinking” has been emphasized in recent years, and is something students are lacking, | think this
question is important. Or another question that leans towards students being given the opportunity to think critically. Q6 - The instructor's explanations were clear. A very
basic measurement of the quality of instruction. Q7 - The instructor's teaching methods were effective. Not the greatest question, but the “new” questions do not ask enough
questions about the quality of instruction. Q14 - Sufficient assistance from the instructor was available outside of class. This is a tough one. Although it is an important
concept, students can say “no” for a variety of reasons that do NOT reflect the true availability of the instructor. Possibly rewritten?

Hello, | have several concerns with these questions. The first concern is with the question about respect and "promoted an atmosphere of mutual respect." | always treat my
students and | always make sure my classroom is a "safe" zone as participation is key in my classes and | want everyone to feel comfortable to engage. But if | see a student not
obeying by the rules of my syllabus, for example on a cell phone, | will ask them to put that away. Secondly, If we hold a student to our attendance policy or don't accept late
work, they can see that as us not having respect for them. At the end of the semester they will see these questions and feel they were not treated with respect simply because
of the fact we asked them to abide by the rules of the class. These questions are way too broad and in my opinion shift the power to the students. Their voice needs to be
heard, | agree, but | think these questions are the wrong way to accomplish that | personally feel that these question need to be thought out some more and reworded. |
would even suggest removing them from our evaluations. Quite frankly, these questions are setting the faculty up to fail. We were hired to do a job and that is to teach. We
are also adults and treat people with respect. If anything, the students are the ones that can show a lack of respect to us and we don't have the opportunity to evaluate them.
But once these evaluations are submitted, we have no defense in terms of them and they are there permanently, and we can't do anything about it. | ask that you please take
all this feedback into consideration and see our point of view.

I think there is a lot of repetition in several questions that relate to time and feedback (P-10 and P-12; P-5 and P-6). | wonder if these questions unfairly put weight on classes
that are writing intensive with high caps as well, which may have longer turn-around time for responses to student writing that gets emphasized on multiple questions in evals.
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I would like to see additional details about how the instrument would be used. For example, how would the items and factors be weighted? How would the SETI be used with
other forms of evaluation? | would add an item that asks the students' overall impression of the quality of teaching (similar to the existing question 20). This would provide
insights about teaching quality that may not be accurately captured by the 13 items, 4 factors, and whatever weighting system is used. It seems plausible that what is
important for each course and for each student can significantly vary and goes beyond what is in the instrument. Because of that, it may not be possible to develop a formula
to reliably calculate an overall level of teaching quality. Why not ask students their overall impression, which inherently will include the items, factors, and weights from those
with first-hand experience in each unique course? Even with their biases, asking their overall impression is likely to be informative, obtains more inclusive input from them,
shows them respect by obtaining that basic measure defined in whatever ways personally and uniquely matter to each of them, and is a way of acknowledging that not
everything can be reliably included or weighted in the rest of the instrument.

Face to face courses had generally higher ratings than did hybrid or DL courses. The new instrument is not fair to DL instructors.

NO OPINION: Comments

Filling out this survey to indicate that holding a Faculty Senate forum to solicit suggestions for the SETI may be more helpful early or midway through the process rather than
later (after completing the survey instruments, holding three pilots, and then asking for input from faculty). Perhaps this was already done, | can't find the old Moodle forums,
but it's kind of too late to propose any suggestions or changes to the questions at this point. The project took a couple of years to finish, so maybe in the future we can involve
faculty earlier in the process to avoid mission creep for the SETI group or faculty resentment towards the SETI. From feedback I've heard, apparently there are too many
questions, especially if we then expect colleges/departments to add more questions specific to their courses, etc.?

No survey system can evaluate teacher effectiveness. Too many other factors [time of day of the course, DL v F2F, courses where students must write answers to assignments,
quantitative courses v survey courses, project v multiple choice assessments of learning, etc, etc. such as cookies and kindness during exam week.

I think P10 and P12 are overlapping or redundant. P4 would not apply to an online course (if this is for all courses)

The main value in any of this is how the data is used for assessment and evaluative purposes by the faculty member as well as their department and college. While this new
version does provide some different information (and | do like the new questions), there isn't always a clear understanding of how the data will be used which is a larger issue. |
could get valuable information from the old system as well as this new one for purposes of improving my classroom. Also, it doesn't matter which system is used if the
students are not required to fill them out to provide the feedback. If | only get a 10% response rate to the evaluations then the data isn't that useful. And | don't think | should
be taking class time to provide the students opportunity to complete the evaluation as | already have limited time to get through the necessary content. Additionally, | don't
feel that | should be offering any extra credit or any other incentive on my part to the student to have them complete the evaluation. So until the university has a policy for
getting a higher % completion by students, | don't feel it really matters much either way which evaluation system we use.
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Coastal Carolina University Faculty Senate
Administrative Action Statement of Correction
2018-2019 Academic Year
Correction to Graduate Studies AA#: GC-74-FA18

Section . Sponsor of original Administrative Action: Erin Hackett
Requestor for Statement of Correction: Graduate Studies
Order of Business the Statement of Correction will be reflected on: March 6, 2019

Section Il. Original Administrative Action wording that was approved:

a. CMSS 661 — Fluids Forum (Form C — ID# 300)

Proposed catalog description: CMSS 661 - Fluids Forum (1 credit). (Prereq: CMSS 530 or CMSS
605, CMSS 600, or permission of instructor). Topics associated with fluid dynamics are explored
by reviewing current literature aiding students in connecting fundamental concepts in fluid
dynamics to current research. Repeatable multiple times. F, S.

Section Ill. Proposed Statement of Correction:

“Pass/Fail grading only” will be added to the catalog description. The pass/fail statement
request is located in the midst of the justification on the Form C — proposal for a new graduate
course (ID# 300).

a. CMSS 661 — Fluids Forum (Form C — ID# 300)

Proposed catalog description: CMSS 661 - Fluids Forum (1 credit). (Prereq: CMSS 530 or CMSS
605, CMSS 600, or permission of instructor). Topics associated with fluid dynamics are explored
by reviewing current literature aiding students in connecting fundamental concepts in fluid
dynamics to current research. Repeatable multiple times. Pass/Fail only. F, S.

Section IV.

Graduate Faculty Senate

ys Chair Chair

E/ | concur with this Statement of Correction and hereby direct the

Administrative personnel concerned to implement this change
and to notify Faculty Senate of the change.

[ 0 | concur with the proposed change, however, this change requires
Approval through University channels. | will seek this approval.

N O | do not concur with this Statement of Correction.
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2/1/2019 Forms -- Graduate Forms - Form C
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@QAWR_QL I N A nstructions:

UNIVERSITY
Office of the Provost

FORM C - PROPOSAL FOR A NEW GRADUATE COURSE

1. Complete a separate form for each course.

2. Complete all sections that apply to this request.

3. Include course prefix whenever a course number is requested. Check with the Office of the Registrar for valid course
numbers.

4, Attach a syllabus that complies with the guidelines outlined at http://www.coastal.edu/facsenate/aac/index.html

GRADUATE STUDIES

Course prefix and number CMSS 661 Course Title Fluids Forum

CIP (IPED): 14.1301 Submitted by Erin Hackett

Contact Institutional Research & Assessment

College of Science Department of Coastal Marine and Systems Science
Date change is to be effective: Spring 2019 Date submitted 04/23/2018

(semester/academic year)

Semester(s) offered ES

Is this course required for a degree program, specialization, or certificate?
'YES ®NO

If YES,
Using the drop-down list below, choose the degree program, specialization, or certificate.

Primary Goal:

--Select Option--

Prerequisite(s) CMSS 530 or CMSS 605, CMSS 600, or with instructor consent
Co-requisite(s) None

Number of Credits 1

Crosslisting:

(for cross-listings, the Chair of all affected department(s) must be notificd.)

Course name/number

Course name/number

Proposed entire Catalog description (Use present tense, complete sentences and a word limit of 40):

CMSS 661: Fluids Forum (1 credit) (Prereq: CMSS 530 or CMSS 605, CMSS 600, or instructor consent) Topics associated with fluid dynamics are explored by
reviewing current literature aiding students in connecting fundamental concepts in fluid dynamics to current research. Repeatable multiple times. F,S

Course Restrictions

None.

Describe impact on existing degree programs

This course provides an additional elective for students whose study area is related to fluid dynamics, which can exist from a number of different sub-disciplines,
e.g., biology, chemistry, oceanography, meteorology, hydrology, etc.

Proposed Instructor/Title Erin Hackett/Assistant Professor

Alternate Instructor(s)/Title Roi Gurka/Associate Professor, Shaowu Bao/Assistant Professor, Varvut Limpasuvan/Professor

Are there other departments/schools with expertise in the arcas covered by this course?
(If yes, which departments/schools? Are any of these departments/schools to be directly involved in teaching this new course?)

Yes, Departments of Marine Science and Physics and Engineering. No, it is not anticipated that these departments will be directly involved in the teaching of this
new course,

Estimated enrollment 10 Prior enrollment in course (if applicable) 7
Method of delivery:

! Classroom |/ Lab '/ Distance Learning |-/ Hybrid
Other (Explain)

https:/lwww.coastal.eduiformslprovosb'graduatelformc_print.html?id=300 112





